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Abstract 

 

This paper explores the integration of non-formal and active learning methodologies to improve 

the classroom experience and address contemporary educational challenges. 

 

By examining the historical foundations of non-formal education, as well as comparing it with 

traditional formal learning, the study highlights the structured yet flexible nature of non-formal 

and active learning methodologies. Additionally, the paper highlights the potential of active 

learning in enhancing student engagement, critical thinking, and collaborative learning, offering 

insights into its practical implementation and effectiveness in various educational settings, 

specifically in two schools located in Yerevan: AYB school and Mkhitar Sebastaci Educational 

Complex. 

 

Keywords: Non-formal education; classroom learning; active learning; traditional learning 

practices; education; effective learning 
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The Usage of Active Learning and Non-Formal Educational 

Methodologies in Armenian Educational System  

 

The learning process of a human being can be explained with the following statement- 

"Learning is a complex set of ongoing practices through which people change their 

understanding of themselves and the world in ways that facilitate a change of action" (Drotner 

2013, 39). Currently, many countries have started to use innovative teaching systems in order to 

have more educated youth in the country. In Armenia, there have been some attempts to create 

innovative educational institutions for students; moreover, in the whole country, there are only 

several schools, and all of them operate in the country's capital city. 

The paper aims to discuss how non-formal and active learning methods are used in the 

classroom. The research attempts to specifically examine the educational methodologies used at 

two Armenian schools: AYB school and Mkhitar Sebastaci Educational Complex. 

Simultaneously, discover in what ways the traditional learning ( or Soviet-style learning 

methods) are too old to impact the educational system in Armenia. 

There are three types of learning methodologies that are used in the classrooms in 

Armenia: the most common one is traditional learning (which can also be referred to as Soviet-

style learning), following two other styles of learning that are extremely interconnected with 

each other: active learning and non-formal learning methodologies. All of the mentioned 

methodologies will be discussed to find out which works better for enhancing the high school 

students' learning objectives based on the example of the two schools: AYB School and Mkhitar 
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Sebastaci Educational Complex. The first one, AYB School, is a private school located in the 

capital city; on the contrary, the Mkhitar Sebastaci Educational Complex is a semi-private school 

with a tuition support program so the school can be affordable for all the social structure 

members of the country. 

Moving to the three types of learning systems typically used in Armenian educational 

institutions are formal learning (or Soviet-style learning), active learning, and non-formal 

educational learning methodologies. To understand what each of these learning styles means, 

here is an informative description for each of them: 

● Traditional learning is a conventional educational approach centered on teacher-led 

instruction, standardized curriculum, and passive student engagement, where students 

typically receive information through lectures, textbooks, and homework or exam 

assessments. This method often lacks interactivity, critical thinking opportunities, and 

individualized learning paths. Meanwhile, the learning method concentrates more on 

memorization of the material. Currently, experts argue that traditional learning fails to 

prepare students for the demands of a rapidly changing world. Although gaining 

knowledge is fundamental, currently, students' skills are also what the job market looks 

at. 

● Active learning is a teaching and learning strategy emphasizing student engagement, 

participation, critical thinking, and collaborative study. It involves learners actively 

participating in the learning process through discussions, problem-solving, group work, 

and hands-on experiences. In active learning environments, students are encouraged to 

take responsibility for their learning and are often provided with opportunities to explore 

concepts, ask questions, and make connections between ideas. This approach gives the 
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students more freedom to choose what they want to concentrate on and organize their 

learning techniques.  

● Non-formal learning is an educational approach outside traditional formal schooling, 

often characterized by flexibility, practical workshops, and project-based learning. Unlike 

formal education, non-formal learning is not typically provided by established institutions 

and does not lead to formal certification. Instead, it is structured to meet specific learning 

objectives while allowing individualized pacing, content, and methods. Non-formal 

learning can occur in various settings, including community centers, workshops, and 

online platforms, and it often helps to address the learners' specific interests and needs. 

This approach is very similar to the active learning methodology, although it concentrates 

more on collaborative learning and group work.  

Examining prior and contemporary studies, the research emphasizes the efficacy and 

advantages of active learning and non-formal educational methodologies in fostering conducive 

learning environments. These approaches are practical, easily implementable, and engaging for 

participants. While the focus is primarily on projects conducted outside the traditional classroom 

setting—such as youth exchanges, seminars, and themed sessions—the research highlights the 

importance of employing non-formal educational methodologies and active learning 

methodologies within the Armenian educational system. It is important to note that the latter-

mentioned fact is particularly relevant in regional and rural areas in Armenia, where around 150 

NGOs are doing the job of educating the students with non-formal educational methodologies 

(Gevorgyan, 2017). As Gevorgyan stated in his research on the NGO sector of Armenia; 

currently, all the non-formal educational and active learning methodology sessions are being 

carried out by the local NGOs and youth initiatives. Consequently, the research shows that 
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traditional (Soviet style) learning is no longer enjoyable for high school students; the 

methodologies teachers are using might be one of the primary reasons. Therefore, students are 

more keen on participating in youth initiatives and projects than studying for their classes at 

school (Gevorgyan, 2017). 

A study reveals that over the past several decades, non-formal methodologies have 

become more demanding, depending on the fact that the educational system has changed 

gradually (Colardyn, 2004). One of the most influential factors is globalization and the constant 

changes that happen in the academic sphere, where educators need to quickly change their style 

of teaching and communication techniques with the students because the needs and demands of 

students change as well, "the formal dimension of education, carried out in the school 

organization, is extremely important, but it is not enough to guarantee a rapid adaptation of the 

current social dynamics" (Colardyn, 2004). The study also concentrated on the fact that from the 

very beginning of the formation of educational institutions, people were taught to study by 

reading materials and completing written tasks; later, human nature was trained to sit still and 

listen to lecture-based classes. Moreover, a rapid change in educational institutions created a 

better learning environment after globalization. Although some of the fields of study still require 

traditional style learning, such as physics, biology, geography, etc., the learning methodologies 

can still be adapted to active learning methods so that high school students will have more 

opportunities to discover new topics and enjoy the process of learning (Hmelo-Silver, 2004). 

Concentrating more on the ongoing challenges in the field of education in Armenia, a set 

of challenges in the high school educational system has been identified. Based on the prior and 

current research on the field, one of the primary challenges within the learning methods of high 

school students in Armenia is that students get tired and distracted from the study material very 



8 

 

quickly, which results in fewer straight-A students in high school classrooms, compared to what 

are the results in the middle school classrooms (Karakhanyan, 2018). In order to identify the root 

of the issue, a range of focus groups, interviews, and online data were combined.  

It is essential to state that none of the mentioned challenges in the educational system of 

Armenia can be improved over a day or a week; this is an ongoing process that needs to be 

trusted and, most importantly- tested. 

 

 

 

Literature Review 

 

Active learning, non-formal educational methodologies, and formal learning techniques 

have been analyzed and researched by various authors to determine which works best in different 

academic settings. To understand the shortcomings of the Armenian educational system, it is 

crucial first to discuss what other researchers think about non-formal and active learning 

methodologies. There are two primary sources that talk about the differences between active 

learning and formal learning techniques, highlighting the importance of each aspect. Two of the 

most valuable resources on this topic are Rogers’s (2014) and La Belle’s (1982) research papers 

about the differences in teaching techniques and methodologies. Both authors go deep into 

understanding the actual concepts of these learning methodologies and the key aspects of their 

differences. In the research “Interactions between Informal Learning and Formal/Non-Formal 

Learning,” Rogers mainly discusses the basis of non-formal education and how it has been 

involved throughout the last several years, especially the evolution of education in the early 
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1990s and after the 2000s. As Roger’s paper was published in 2014, the data is relatively old 

compared to the studies based on the current educational system, but his insights about 

traditional and active learning are very impactful. Therefore, the author explains non-formal 

education with this statement: “Non-formal learning is not provided by an education or training 

institution and typically does not lead to certification. It is, however, structured (in terms of 

learning objectives, learning time, or learning support). Non-formal learning is intentional from 

the learner’s perspective” (Rogers, 2004)”. Roger states that non-formal education can become 

part of active learning methods, and it can be used in educational institutions, especially in high 

school, where students are old enough to work on their learning ethics and behavior.  

Meanwhile, non-formal educational methodologies are pretty quickly adaptable to the 

learning environment. As Roger states, plenty of non-formal educational or active learning 

activities can be used for all school subjects; for example, activities designed for environmental 

topics can be easily changed, adapted, and used in history or geography classes. The specific 

case of activities being used for learning different subjects at school has been discussed by other 

researchers, too, and their opinions about non-formal educational or active learning 

methodologies being used in high schools for various subjects are the same. For example, in 

ANNEX 1, specifically, activities 1,3,4,5,6, and others can be used for teaching various subjects 

as they are easy to implement and engaging for the students.  

The following research paper is by La Belle. The study “Formal, Non Formal and 

Informal Education: A Holistic Perspective on Lifelong Learning” analyzes mostly formal 

educational methodologies and how humanity needs to shift from traditional ways of learning to 

non-traditional ones. In the research, the author does not recommend entirely changing formal 

learning methods with a new and modern one. La Belle makes a great statement that states that in 
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the educational system, the shifts don’t occur overnight; it is a long-lasting process that needs 

patience and hard work. She argues that everything can start with only a small step, such as 

changing some formal learning activities to active learning ones. For instance, instead of having 

one student solve a problem in front of the backboard, they can divide the students into groups 

and work together to solve the problems with the teacher’s guidance. The mentioned 

methodology will keep students active and energized; meanwhile, everyone will get the chance 

to participate in class activities and discussions. The study encourages teachers to start with 

small changes like the previously mentioned one and, over the years, master more active learning 

methodologies and continue implementing them, even if the schools are based entirely on 

traditional learning methods. In this way, you can change several students’ perspectives on 

educational methodologies, and in the future, they might be the change makers of the system. 

Continuing to mention the formal type of learning (Soviet-style learning in Armenia’s case), the 

author identifies that formal learning emerged decades ago. Therefore, it is deeply rooted in the 

educational system, and getting rid of it will be complex. The author beautifully describes the 

formal learning system: “Formal learning occurs as a result of experiences in an education or 

training institution, with structured learning objectives, learning time, and support, which leads 

to certification. Formal learning is intentional from the learner’s perspective” (La Belle, 1982). 

Both of the mentioned sources had a considerable impact on the definition of learning systems 

that are described in this research. 

Moreover, it is essential to note that the first source by Rogers was written in 2014 and 

contains recent data about the evolution of educational systems in the early 2010s. However, the 

other research paper by La Belle was published in 1982. Therefore, La Belle concentrated on the 
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disadvantages of the traditional educational system and what actions should be taken to remove it 

slightly.  

In another chapter, Rogers mentioned: “Non-formal learning programs are more flexible 

in that each different group of student-learners can influence their timing, their length, and their 

location; in addition, through interaction between teacher and learner, in many cases (though not 

all) the content too will change to meet the intentions and aspirations of different learners, as for 

example in private music lessons” (2004). Moreover, in the research by La Belle, the topic of 

traditional education was analyzed more thoroughly, and how it can influence the educational 

system overall was discussed. 

  Several case studies prove the effectiveness of non-formal and active learning 

methodologies for in-class learning sessions. At the same time, there are two essential case 

studies by Rogers (2014) and Kicherova & Efimova (2020), which explore the main advantages 

of non-formal and active learning methodologies within the high school class system, 

highlighting what aspects may or may not work. In the study “The Impact of Non-formal 

Education on Human Capital: A Generational Approach,” the authors Kicherova and Efimova 

(2020) discussed a particular case study that was designed from scratch in order to identify the 

importance of innovative learning techniques in educational institutions. For conducting the case 

study, they collected 68 individuals who are actively participating in various non-formal training 

courses to gain knowledge or learn new skills. With those 68 people, they formed several 

random focus groups to discuss the topic of what the NFE/active learning changes in students’ 

academic life, such as what new skills they learn and to what extract, how deep the knowledge 

they are getting and can those activities be used in teaching high school students different 

subjects. As the authors mentioned: “Case materials were structured according to the levels of 
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educational goals in accordance with Bloom’s classic taxonomy” (Kicherova & Efimova, 2020). 

According to the study, the majority of the responses about implementing the methodologies in 

the high school system were positive. The case study showed that many people are actually 

striving to learn new things through non-formal educational/ active learning methodologies. The 

main reason is that some of the participants mentioned that they are participating in various 

youth initiatives or projects that various NGOs had organized to gain new skills and learn about 

new topics. Additionally, case study participants proved that nowadays, many young people 

dedicate time to becoming members of an NGO or youth organization to benefit from non-

formal/ active learning types of education. The second phase of the case study divided the 

participants into two groups and allowed them to participate in a project about media literacy. 

The first group of participants had their training in a traditional learning environment, meaning 

that they had only lecture-based speakers and materials to read. Moreover, the second group of 

participants had the chance to learn about media literacy through interactive, non-formal/active 

learning methods, discussions, and group projects. At the end of the research, all the participants 

had been asked to come together for one last focus group. Clearly, the participants of non-

formal/active learning sessions were more enthusiastic about the topic: proportionally, most of 

them clearly understood the topics of the sessions. Meanwhile, the participants of formal 

workshops were bored and tired of the materials they discussed and would not recommend others 

to participate in the sessions. According to all the details provided by the case study, the non-

formal/active learning methodologies are more appealing to everyone, and they can be 

considered a better way of learning or understanding a new topic. 

  The other source that contains valuable information about case studies in the sphere of 

educational systems is another edition of “The Base of the Iceberg: Informal Learning and Its 



13 

 

Impact on Formal and Non-formal Learning” by Rogers, published in 2014. In this edition, he 

discusses not only the methodologies that are used to boost non-formal educational 

methodologies in the sphere of education but also specific examples state that” knowledge and 

skills alone were not enough; without learning changes in understanding and especially in 

attitudes, these changes would not be brought into play in that area” (Rogers, 2015). With this 

research, the author argues that only knowledge is insufficient; in our contemporary world, skills 

are more valued. One of the examples that he noted was about the farmers in India who were 

assigned to attend special training courses about how to correctly plant their rice fields so the 

amount of the harvest would be twice as much as they normally have. Although the specialists 

held the training perfectly and gave the farmers basic knowledge about the new system, when the 

specialists came back after some time to see the results, they noticed that nothing had changed in 

the way the farmers were planting the rice fields. They started research to find out the reason 

because, based on their data, they conducted the training correctly, and all of the farmers 

understood how to use the new technology and methodology. Finally, the reason was identified: 

the specialists very clearly explained everything and even showed images on the presentation 

slides. Moreover, as they also conducted lecture-based training, the villagers didn’t understand 

anything they said and continued working as they had before. Therefore, more practical training 

was conducted next time. 

Eventually, with the last case study, Roger concludes that non-formal education is needed 

in all the existing spheres, cultures, and institutions. As the author stated, “As the UNESCO 

definitions show, a common set of processes lies behind these different kinds of learning, but 

these take place in different cultural contexts of life – contexts which help to determine the 

approaches adopted towards promoting learning” (Rogers, 2015).  
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Socio-economic factors also play a huge role in the development of the educational 

system and, of course, the country. For instance, the Armenian educational system can not be 

compared to the educational system in the Netherlands, as Armenia is not as developed and 

economically secure as the Netherlands. Many researchers mentioned the socio-economic factors 

of a country while concentrating on the educational systems and learning methodologies used in 

different countries. The authors of the chapter “Validation of Formal, Non-Formal and Informal 

Learning: Policy and Practices in EU Member States” firmly state that the development of the 

NFL/active learning methodologies is mostly common in the EU countries because they decided 

to shift from the traditional ways of learning way earlier and had enough time for constructing 

the structure of the non-formal educational system. Therefore, the source argues that the 

economic condition and the ranking of the countries do matter if the country tries to adopt non-

formal teaching techniques. As mentioned by Colardyn and Bjornavold, “Economic and 

institutional issues appear with less frequency but are hardly marginal. The competitiveness of 

the country and the improvement of its labor market define the economic issues. Greater 

flexibility in the functioning of the education and training institutions characterizes the 

institutional issues” (2004). Most of the papers mainly concentrate on the educational systems of 

the EU countries and the USA, as these countries started their journey much earlier than post-

Soviet countries like Armenia.  

Lastly, another study by Hopper also concentrates on countries’ socio-economic 

conditions and educational systems. In the paper “Non-Formal Education and Basic Education 

Reform: A Conceptual Review,” the author mainly focused on the socio-economic aspects of the 

countries adopting the non-formal educational system. The primary concern of the source is that 

“Economic and institutional issues appear with less frequency but are hardly marginal. The 
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competitiveness of the country and the improvement of its labor market define the economic 

issues. Greater flexibility in the functioning of the education and training institutions 

characterizes the institutional issues” (Romi, 2009). As mentioned earlier, the country’s 

economic situation can influence the development of its educational system. Therefore, as 

Armenia is considered not a socio-economically developed country, the system that is being used 

in the country has a long way to go in adding innovative nuances to the curriculum. 

Soviet-style learning is used in Armenian educational institutions, and the systems used 

in the EU or other developed countries are entirely different in many aspects. The case for the 

Soviet-style learning system is that it didn’t evolve much during the past 20 years. Compared to 

the educational methodologies used decades ago, it is clear that most of the methods stayed the 

same, such as lecture-based learning, rough homework, and reading materials. Noticeably, the 

Soviet-style learning methods do not include group work or collaborative learning sessions. 

Therefore, there is a considerable gap in group work or group projects in the educational system, 

which not only helps the students enjoy their time and understand the material better but also 

creates a collaborative study space where peers interact with each other in the academic settings 

and learn from one another. 

Based on the prior research on the usage of non-formal/active learning educational 

methodologies in the high school curriculum, depending on the country, there is still room for 

development. Moreover, as this research is specifically concentrated on the high school 

educational system in Armenia, there was a lack of information and research on the field. 

Therefore, case studies and examples of non-formal/active learning educational systems were 

analyzed in order to get more information about the topic. After the scholarly research, a set of 
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interviews, focus groups, and classroom management sessions were conducted in order to 

identify the shortcomings of the educational system, specifically in the Armenian context. 

 

 

Research Question 

 

The research explored the effects of non-formal and active learning educational 

methodologies on the learning process of students aged 16 to 18 in Armenian high schools. More 

specifically, the research is centered around the idea of learning methodologies, such as - non-

formal/active learning and formal learning methods that can also be used for in-class learning 

purposes. For instance, the activities that you can see in Appendix A and Appendix B are great 

examples of non-formal/active learning methodologies.   

Therefore, the research questions of the capstone are: 

● How can learning methodologies from NFE/active learning be adopted for use in more 

traditional classroom settings? 

● In what way are these teaching techniques used in Armenian high schools, and what 

impact do they have on the students and the society?  

The first research question primarily concentrated on the usage of non-formal/active 

learning educational methodologies, but it didn’t include anything about educational institutions 

in Armenia. The primary reason for not mentioning the Armenian educational system there is 
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that the effectiveness of non-formal/active learning methodologies is discussed in the beginning, 

and it is followed by the research and findings about the Armenian educational system. 

The second research question concentrated on high school students in Armenia and how 

they see non-formal educational methodologies as a means of developing new skills and 

knowledge. Consequently, the research will also identify what high school students think about 

the usage of non-formal/active learning educational methodologies in the educational system. 

 

 

Methodology  

 

Based on the above-mentioned research questions, which have been identified to meet the 

gaps in the research, qualitative and quantitative research methodologies were used in order to 

continue the collection of data about the topic. There were two periods of data collection for the 

research. 

 In the first period of data collection, scholarly research was done in order to identify and 

thoroughly research the main aspects of the capstone, such as the origins, the historical 

background, common non-formal/active learning educational methodologies, and the activities 

that have been effectively used before. For scholarly research purposes, active learning/non-

formal educational activities were found, which have been designed by professionals in the field 

and have already been used in numerous classrooms. The activities in the ANNEX 1 and 

ANNEX 2, alongside already designed questions, helped to carry out the focus groups.  
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The second part of data collection was from interviews, focus groups, and class 

observations. 

During the past two months, I interviewed six people overall. One teacher from 

Sebastatsi Educational Complex, one teacher from AYB School, two students from Sebastaci 

Educational Complex, two students from AYB School, a teacher and a student from Alashkert 

Secondary School located in the village Alashkert, region Armavir. All the mentioned interviews 

gave me a clear picture of the educational curriculum used in the mentioned schools. 

Simultaneously, two focus groups have been conducted in two different schools. The first 

school is the Sebastaci Educational Complex, and the second one is the AYB. The first focus 

group at Sebastatsi Educational Complex was formed with students from the 11th grade. The 

main aim of the focus group is to discuss the project-based learning system in the Sebastatsi 

Educational Complex. The second focus group was conducted at AYB School with the teachers 

for various subjects: history teacher, biology teacher, Armenian language teacher, geography and 

physics. Two of the focus groups were successfully completed and provided valuable insights 

into the research.  

Class observations were also part of the research process. In total, I have observed two 

classrooms for 12 graders in history and geography classes at Sebastatsi Educational Complex. 

Both teachers were very welcoming and, even after the classes, stayed to talk about the 

experience children are having during the classes with active learning methodologies. The 

teachers also shared their ideas about what works in high school classrooms, as the needs of 

these students are completely different from those of middle school children.  

Interviews with teachers and students, two class observations and two focus groups 

helped to shape the research findings and analysis by providing valuable insights and 
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information about non-formal/active learning methodologies in the Armenian high school 

system.  

Research Findings and Analysis  

 

In order to thoroughly investigate the research question, interviews, focus groups, and 

class observations were undertaken to explore the importance of active learning and non-formal 

education (NFE) methodologies in Armenian high schools. The specific methods were chosen 

because there was a shortage of data about non-formal/active learning methodologies used in the 

Armenian educational sphere. There was not much literature to review specifically about the case 

in Armenia; therefore, direct observations were undertaken.  

The observations helped to understand the situation in Armenia clearly, and the findings 

were divided into several parts. In the first part of the research, the importance of non-

formal/active learning educational methodologies in Armenian high schools was discussed. This 

specific part gives a precise understanding of what teachers and students from Armenian high 

schools think about adding non-formal/active learning methods to the curriculum of the schools. 

The research focused on two high schools located in Armenia, Sebastatsi Educational Complex 

and AYB School, concentrating on project-based learning in the Sebastatsi Educational 

Complex. It explored what sort of learning techniques teachers use there and what students think 

about the education they are getting at school. The research also concentrated on AYB Schools, 

specifically what methods they use in the classroom as a school that provides innovative 

education to the students. The AYB School educational curriculum is designed with numerous 

interesting group works and projects that make the students' learning experiences more effective 

and engaging. 
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During the research process, I also visited the Alashkert High School, which is located in 

the Armavir region, village of Alshkert, so I will learn more about the educational system they 

use in the local schools. Therefore, at the end of the research findings sessions, a separate section 

is dedicated to the differences in the school systems and how, in regional schools, the Soviet-

style educational curriculum is still deeply rooted in the system.  

 

The Importance of Non-formal and Active Learning Activities in High 

Schools 

The significance of non-formal education and active learning methods in Armenian 

classrooms was analyzed through qualitative and quantitative data collection methods. At the 

beginning of the research, the scholarly papers and articles provided a precise understanding of 

what non-formal and active learning methodologies are and how they were used in different 

countries around the world. Moreover, questions about the relevance of non-formal/active 

learning education were asked of the interviewees, and the question was also discussed during 

the two focus groups, which were conducted in the Sebastatsi Educational Complex.  

Concentrating on the interviews, the interviewees gave various positive answers to the 

questions about the relevance and importance of active learning/non-formal educational 

methodologies in the high school system.  

Interestingly, the majority of interviewees, particularly those who were not educators, 

showed limited awareness of these educational methodologies and their practical application 

within the educational landscape. Although the educational system in the Sebastatsi Educational 

Complex is project-based learning and teachers the classes use a lot of active learning/non-
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formal educational methodologies, the students didn't know about the existence of the concepts 

and how they are different from learning curriculums in the high schools with Soviet-style 

learning systems. During the interviews, one of the teachers mentioned, "We do project-based 

learning at Sebastatsi High School, and it appears to be very effective, but I have never heard 

about non-formal educational methodologies. We have some manuals at school with different 

activities described in them. Maybe those manuals contain non-formal educational 

methodologies?". The responses from other teachers were practically the same; one of the 

teachers mentioned that the school annually sends them to different training in order to learn new 

techniques and implement them during the classes, so they don't only use manuals to learn about 

new activities but also participate in school organized training. Simultaneously, the two 

interviewed students from both schools did not know about the non-formal/active learning 

methodologies.  

Moreover, when the concept description was given to the students, they changed their 

minds and said that at both schools, teachers usually use active learning/non-formal educational 

methodologies quite often. Ashot, who is one of the students, mentioned, "I like the activities 

that my history teacher does, and from the concept depictions that you gave, it appears that some 

of the things we do during history classes can be called active learning/non-formal activities. 

Anyways, I love those activities; they give room for developing my creativity". Therefore, the 

overall conclusion can be made that not many students and teachers know about the specific 

methodologies designed specifically for non-formal/active learning methodologies.   

Moving to what had been discussed during the two focus groups with 12 graders, as most 

of the students didn't know about the differences between learning methodologies and which 

ones are more effective, the concepts of educational methodologies with descriptions have been 
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given to them. During the discussion about the differences in the methodologies, one of the 

students mentioned that he went to a school in Yerevan middle school that used Soviet-style 

learning methodologies, and after that experience, Sebastatsi Educational Complex was unique 

and more effective for her educational journey. Her previous experience was different, not only 

from how they were learning about different educational materials but also from what 

interactions they were experiencing at high school with teachers and students. While continuing 

the discussion about student/teacher interactions, one of the students said, "If using non-

formal/active learning methods means that during the classes we will interact with our friends 

more for completing various tasks and group projects, then I would love to see it at every school 

in Armenia." When I asked Lilit why she would like to see more student/teacher interactions at 

schools, she responded, "In that way, you do a peer-to-peer review, you understand the given 

material better and, in my case, learn faster. Also, in my previous school, we never did any group 

projects or interactive activities, so I would 100 percent agree with adding the active 

learning/non-formal educational methodologies to school curriculums". The discussion around 

the concepts of educational methodologies turned into students discussing what they like in more 

interactive classes and how, for some of them, it works perfectly.  

During the interviews with teachers about the learning methodologies, they mentioned 

that schools annually send them to training courses during which they learn new activities that 

they can use during class sessions. At the same time, one of the teachers mentioned that the 

training is not only about learning new activities or new ways of carrying out the classes but 

there are also parts about psychological interactions with students at the age of 15-18, inclusive 

learning at schools, gender equality and ethics. Therefore, the training mentioned by the teachers 
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is not exclusively about learning new methods and activities to use during the class sessions, but 

they are also meant to concentrate on many different things about the learning process. 

The collected data about the importance of non-formal/active learning methodologies 

underscores the essential role of non-formal educational methodologies and active learning 

methods in shaping the educational landscape of Armenian high schools. By empowering 

students with the knowledge and tools necessary to navigate diverse learning environments, 

educators can cultivate a generation of critical thinkers and lifelong learners in order to tackle the 

challenges of the future with confidence, resilience, and strong knowledge. 

 

Project Based Learning Sebastaci High School 

In order to understand what sort of educational methodologies the two mentioned schools 

use and how they work on the engagement of the students, a more detailed approach was 

undertaken to discuss each school system separately. The first educational system that will be 

addressed is the one that is used in the Sebastatsi Educational Complex.  

During the interviews, the teachers mentioned that the school uses a project-based 

learning system, which is being improved and updated early in order to use student feedback and 

improve the areas where there are gaps. A bit more about the school: Sebastaci High School is a 

semi-private school located in Yerevan, and it is a secondary school, meaning that elementary, 

middle, and high school students study in the same educational environment. However, this 

particular aim only concentrated on improving high school students’ academic curricula using 

non-formal/active learning methodologies. 
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The history teacher at Sebastatsi Educational Complex, Ms Armine, described the 

institution in a more detailed way so the system would be understandable. She stated that in other 

public schools, students have subjects such as Armenian language, math, chemistry, biology, 

history, etc. Moreover, students during the three high school years can choose specific subjects 

and concentrate only on those subjects. At Sebastatsi school, project-based learning is mandatory 

for each subject, meaning that the students are obliged to complete a set of tasks during the 

whole semester in order to get grades for the class, and there are no exams. The tasks may vary 

depending on the subject; for instance, for the Armenian history class, students need to work on 

creative projects, posting on forums every week and making stories that involve historical 

characters. While talking to Nazeli, who is one of the history class students, she mentioned, 

“Although we never had exams for history class sessions and mostly worked on creative projects 

to get grades, I remember Armenian history very well. If I had the chance to learn history in any 

other way, I would choose project-based learning again as it is very interactive and interesting”. 

The teachers’ and students’ opinions about project-based learning aligned in all aspects. Students 

loved learning about the subjects using creative projects as they had the chance to work with 

their peers, and teachers also enjoyed the process of assigning the tasks and not working with 

exam sheets. 

Another example of a subject that one of the students at Sebastatsi school- Nazeli, 

brought about project-based learning was the math class curriculums. She said that although 

project-based learning might seem a bit difficult for the STEM classes, it actually works for 

those classes, too. For instance, students during math class get different short lectures on 

explaining problem sets and how students can use various formulas to solve other equations. 

Simultaneously, after the theoretical parts are explained, Nazeli explained that students form 
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small groups and usually do the homework together and post the answers to the questions on the 

school forums. Forums are generally public, so all the other students can access the forums and 

check what their peers posted there. The school system also cooperates tightly with the teachers 

to make the process enjoyable for the students, especially the graduating students, as they need 

the knowledge to get into universities, but they also need to enjoy their time at school. During 

the discussion about student/teacher interaction, Ms. Armine stated, “We have teacher rooms at 

school where we usually gather from time to time and discuss what works during our classes and 

what could be changed in order to improve the learning process for the students.” Although the 

education is individual and different for each student, the teachers at Sebastatsi High School are 

trying their best to find practices that work for all the students attending the class.   

Project-based learning was the student’s favorite part based on the focus group with the 

students. While answering one of the questions, Armen noted, “What I love about project-based 

learning is that I can come to school, sit during the class, and work on my own project. There is 

no need to listen to lectures as you explore everything yourself”. Another student, Lilit, noted 

that they usually don’t have exams in the middle or end of the terms, she stated: “I love that we 

don’t have any exams, and there is no need to prepare for the exams as we can work on our 

project during those times.”  

Moreover, after this, another fundamental question about students getting into 

universities is that there are usually exams required for all the university entrances. The question 

was also discussed during the focus group to understand what students think about it clearly. One 

of the students, Meri, gave the following answer: “We don’t usually stress about the university 

entrance exams because we have the knowledge to pass any kind of exam; it’s just we don’t do 

specific exams at school.” Another student said, “Most of the students who come to our school 
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end up going to the best universities in Armenia; we even heard about cases where students 

applied abroad and went to study in Europe or the US.” Although the students at Sebastatsi 

Educational Complex do not have proper skills in exam preparation as they don’t have any 

exams at school, most of them are not afraid of the university entrance exams, and they see how 

most of their peers get into different universities in Armenia and abroad. 

 

Project Based Learning and Group Works/Projects at AYB School 

The second educational institution that was added to the research about the educational 

system is the AYB School. The school is located in Yerevan; it is a private institution (unlike 

Sebastaci School) known for its innovative educational approach to different school subjects, 

particularly its integration of Project-Based Learning (PBL) and group work/projects. The 

interview and focus group with the school students showed how they used different 

nonformal/active learning methodologies in order to improve the student experience at school. 

Another interesting fact about the building is that the school has a lot of high windows, 

especially in the classrooms. I hadn't noticed that when one of the students stated, "Windows at 

our school are also empowering me to study more and feel concentrated on what I do." The 

building of the school, the pedagogical methods, and the learning style, as uncovered through 

interviews and focus groups with students and teachers, serve as a unique aspect of the school 

and one of the reasons why parents choose AYB for their kids.  

Coming from conventional educational paradigms where subjects are often taught in 

isolation, AYB uses PBL and group work throughout its curriculum, making them essential 

components of every subject. This ensures that students are consistently engaged in authentic, 

real-world projects and collaborative tasks that are pertinent to their studies, facilitating deeper 
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comprehension and practical application of knowledge. For example, as one of the teachers 

mentioned in the chemistry class, students immerse themselves in hands-on experiments and 

research projects, exploring chemical reactions and properties. In the Soviet-style learning 

system, students just listen to lectures and look at the experiments the teachers conduct during 

the classes. At AYB School, while working in groups, students design experiments, analyze data, 

and present their findings, fostering teamwork and critical thinking skills. One of the students, 

Arman, mentioned during the discussion about the classes they have at AYB, "I changed my 

school to AYB for my high school, and chemistry became one of my top 3 favorite subjects at 

school. In the way that we have classes here, it is so much easier to understand the topics and 

stay focused." Another student also added to what Arman noted and said that she stays focused 

during the classes because they are pretty interactive and engaging, which is why she is not 

having much trouble understanding what is being covered during the chemistry classes. 

Concentrating on what specific techniques they use during Chemistry class, Arman mentioned, 

"One of my favorite activities is when we have to solve some formula and then quickly change 

our pairs in order to solve the other formula with another student." Another student also joined 

and said, "I like it when our chemistry teacher usually turns on calming music during the 

activities; it just makes me focus more. I really don't know how." Different methodologies that 

teachers use at AYB School can be considered as part of the active learning/nonformal 

educational curriculum. Therefore, based on the students' reactions to the class curriculum, the 

learning methods definitely work at school, especially for high school students. 

Another example that one of the students, Anna, brought is the engaging music class 

activities. During the music class, students engage in group performances, composing original 

pieces or interpreting musical compositions. Anna noted, "We usually have the freedom to 
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choose what composers we want to discuss and learn. The genre is chosen by the teacher, and the 

composers or compositions can be chosen by us". Through collaborative rehearsals and 

performances, they develop their musical abilities while learning the value of cooperation and 

shared artistic expression. These methods help the students to learn in a more engaging way, and 

from their and teachers' reactions, the methodologies work on the students. As for the feedback 

from students during the focus group sessions, the efficacy of PBL and group work at AYB. 

Many express a preference for this approach, citing the opportunities it affords for hands-on 

learning and peer collaboration. For instance, one student, Armen, appreciates the chance to 

apply theoretical concepts in practical experiments facilitated by group discussions and problem-

solving. Another student, Lilit, values the collaboration fostered through group work because the 

collective sense of achievement while overcoming challenges together is one of the best feelings. 

While concerns may arise regarding the alignment of PBL and group work with 

university entrance exams, students at AYB exhibit confidence in their preparedness. They attest 

to the comprehensive nature of their learning experiences, emphasizing the acquisition of both 

subject-specific knowledge and transferable skills essential for academic success. This 

confidence is reflected in the school's track record, with many graduates gaining admission to 

esteemed universities both domestically and internationally. 

Teachers at AYB play an essential role in facilitating the implementation of PBL and 

group work. One of the teachers, Ms Vardayan, said, "You may have noticed that teachers in our 

school usually have many qualifications, so graduating with a bachelor's degree might not be 

enough for working here. You need pedagogical certifications, psychological certifications, and 

some certifications that say that you are familiar with different learning methodologies." 

Specifically, in the case of the AYB school, this might be one of the primary reasons why the 
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educational methodology is working very well, as they are very selective with the choice of 

teachers. They are committed to utilizing active learning methodologies and regularly engage in 

professional development activities to enhance their instructional practices. By embracing 

innovative pedagogical approaches, they ensure that learning remains dynamic, relevant, and 

student-centered. 

 

 

Conclusion 

The capstone research concentrated on the effectiveness of non-formal and active 

learning methodologies within traditional classroom settings in enhancing the educational 

experience for high school students. The study researched the historical roots of active 

learning/non-formal educational methodologies and tied them to the system currently used in 

Armenian classrooms. As there is not much data about classroom management and settings for 

Armenian schools, it was harder to identify the learning methods used within the classrooms 

over the years. Therefore, the Soviet-style learning methodology was researched and compared 

to the European style of teaching and what experts usually think about the differences between 

the educational methodologies in various countries.  

The research conducted in AYB school and Mkhitar Sebastaci Educational Complex in 

Yerevan has demonstrated the significant potential of active learning to boost student 

engagement, critical thinking, and collaborative skills. At the same time, a point was made that 

these two schools are located in Yerevan, which is the capital city of Armenia. Therefore, the 

rest of the country, except for several schools located in Yerevan, still uses Soviet-style learning 

techniques and methodologies. That was also the primary reason why schools that use active 
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learning/non-formal educational methodologies had been researched. The research proved that 

these modern methodologies work better on the performance of high school students than the 

old-fashioned Soviet-style learning methods, which are still used throughout the whole country. 

The investigation of the case addressed two primary research questions: the adaptability 

of non-formal and active learning methods in traditional classrooms and their specific impact on 

Armenian high school students and society. Through this dual focus, the study has revealed that 

while traditional educational systems do not fail to give proper knowledge, Armenian high 

school students view non-formal educational approaches as valuable tools for learning new skills 

and not getting disappointed with their study materials. 

At Sebastatsi Educational Complex, project-based learning has proven effective in 

making subjects more interactive and enjoyable for students. Consequently, at AYB School, the 

integration of hands-on experiments and group projects across various subjects helped the 

students to understand the materials better and stay focused during their classes. Therefore, both 

students and teachers approved of the effectiveness of these methodologies, which include 

enhanced focus, collaboration, and the development of critical skills necessary for academic 

success and beyond. 

However, the research also concentrated on the fact that most schools in Armenia do not 

use these methodologies and stick to the Soviet-style learning curriculum. While Sebastatsi and 

AYB schools embrace innovative approaches, regional schools like Alashkert Secondary School 

predominantly use Soviet-style educational practices. This gap highlights the need for broader 

educational reforms to ensure that all students in Armenia can benefit from modern, interactive 

learning environments. 
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Overall, the findings suggest that integrating non-formal and active learning 

methodologies can create a more dynamic and effective educational environment for both 

students and teachers. This integration not only works better on the students’ engagement in 

class and out-of-class activities, but it also provides students with the necessary skills that are 

needed in today’s quickly changing world. As educational institutions continue to evolve, 

embracing these methodologies may prove essential in meeting the diverse needs of students and 

addressing broader societal and educational goals for their students.  
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