HOW MILITARIZATION COMMUNICATED THROUGH EARLY CHILDHOOD

EDUCATION SHAPES ARMENIAN IDENTITY

by

Khanum Gevorgyan

Presented to the
Department of English & Communications
in Partial Fulfillment of the

Requirements for the Degree of Bachelor of Arts

American University of Armenia
Yerevan, Armenia

May 26, 2021



TABLE OF CONTENTS

Abstract
Introduction
Key Terms and Definitions
Literature Review
Research Question and Methodology

Research Findings and Analysis

1. The Subtle Art of Militarizing...........coviiiiiiiii i 17
2. Teacherhood, Parenthood, and Statehood...........coveneeeeiiiiiii i, 20
3. The Labyrinth of Identity-Making................ccooiiiiiiiiiiiee 26

Recommendations: Future in the Making

CONCIUSION. . e e e
RETCIONCES. ..o
N 0] 013 414 B (oL
1. General Interview Guidelines.............coooiiiiiiiiiiiiiii 37
2. General Consent FOrm...........ooiiiiii e 40



Abstract

Education is a basis for many civil society functions but sometimes it gets mixed with
factors that do not belong in the sphere. This research explores how militarization is conveyed in
Early Childhood Education (ECE) institutions in Armenia and how it impacts the shaping of
local Armenian identity. In-depth interviews, experience observation and secondary research
analysis allowed to understand the medium and the most powerful influencers of militarization.
The research and the interview analysis shows that because of normalized and institutionalized
militarization, generations in Armenia end up adopting a culture of violence, which in turn, is
often directed internally, towards Armenian society itself. As a result, this encouragement and

further reinforcement of violence increases the role of militarization in Armenian identity.



You have been promoted! Your pretty new uniform’s ready. Get in it! And next time when
you go up to battle, you'll win it! The boys in the back room have figured out how; just wait
till you see what they've puttered up now! To clobber those Zooks in their land of bad butter,
we have built a thing called the Utterly Sputter.

—Dr. Seuss, The Butter Battle Book
Introduction

When grandson Yook was learning about the history of his homeland — Yookeroo, he
never thought that those behind the wall put the butter under the bread. Whatever Zooks did, he
was taught that theirs was the right way, and so his mission was to protect “the right, honest
way!” (Seuss, 1984, p. 6). In this story, Seuss touches upon the “Hobbesian fear,” caused by the
“security dilemma” that leads to war and “arms racing” overwhelmingly present during the Cold
War as he was a state propaganda film and poster illustrator (Beier, 2011, p. 97-102). Then one
wonders why Dr. Seuss raises such issues in children’s stories. Are such tales meant for adults,
or perhaps he wanted to critique the human rationale that poisons one’s childhood? Dr. Seuss
leaves his reader hanging at the end of the story: does the bomb destroy Zookeroo or Yookeroo,
or both, or perhaps none? We will never know what happens to Zookeroo or Yookeroo in The
Butter Battle Book, but we can give an ending to it ourselves (unless the decision becomes too
hard and we let other generations deal with it).

Some of us have seen wars, some haven’t, some wish they had not. However, have you
ever wondered what war would feel like for you if you were born in a different culture? What
would be the buttered battle for French, or Malaysians, or perhaps, Armenians? Hovhannes
Toumanian, the national poet of Armenia, has penned the Armenian buttered battle version, A
Drop of Honey (1909), showing how a tiny thing can set the foundations for a massive and
disastrous war without leaving traces behind. A Drop of Honey is the story of a shepherd and a

shopkeeper. The shepherd, tired from his work, stops by the neighboring village to buy some



honey. The honey-talk ends when a fly, unaware of its importance in the story, starts sucking a
drop of honey on the floor. Afterward, there are cat and dog fights, shepherd and shopkeeper
fights that lead to deaths, and a whole fight for dignity. The fights grow more violent with time,
and soon, a drop of honey becomes the cause of a war between two peoples. Like Dr. Seuss,
Toumanian masterfully shows an arms race in a village tale combined with national/village pride
that becomes a disastrous competition for power. One difference is that Toumanian does not
leave his readers hanging; he does not give us an alternative. Toumanian shows how arms racing
ends up bringing famine, pain and destruction to both villages. Perhaps that is what makes him a
national poet. He knows what Armenians would imagine after reading it or what his people
would do in that situation. In Armenia’s case, honey is always a big deal.

What we have are two cultures, oceans away from each other, speaking about the same
catastrophe in children’s tales. While The Butter Battle Book and A Drop of Honey are
considered fiction/fantasy, the hidden message behind both stories is a reality for many children
around the world. In the modern world, hatred, the institutionalized normalization of war,
weaponry, “drops of honey” and “buttered battle” opinions follow children everywhere, from
home to kindergarten, to movies and games. By the time they understand what they have been
exposed to, they grow up and take on either an actual weapon or continue militarizing coming
generations. In essence, we come to understand that militarization, as Cynthia Enloe puts it, is a
“sociopolitical process” (2004) with roots that go beyond the soil into the most “unlikeliest of
places” (Beier, 2011, p. 97).

Sometimes, a person’s love towards their country exceeds the love towards their children.
As a result, they lose their rationale to understand what comes about. Militarization is the process

of a society’s organization for a military conflict, war, or violence, either self or state-initiated.



The glorification of the army, normalization of weaponry in everyday life, camouflage clothing
in fashion, and paramilitary media are examples of militarization in a society. As militarized
generations, most people do not question the spread of militarization from the army to higher
educational institutions, secondary schools, and at some point, even early childhood education
(ECE), where children learn how to walk and talk. When the wave reaches ECE institutions,
people expose their children to violence, war, fighting, and death. In contrast with tales, the
violence here is not covered by village stories or creatures that do not exist. The main reason
parents and people stay silent is that they do not see an alternative to their situation (Beier, 2011,
p. 107). The state makes sure that militarization is never questioned because it is necessary for a
state to function. In some countries, militarization, and the main aim it carries in the society,
intersect with the same society’s identity, smoothing the way for militarization. Identity, being a
formation of various events and processes in a nation’s life, is forcibly built upon militarization.
Militarization, incorporated with identity, becomes mundane, breaking the actual path to identity.
Then people lose their understanding of what is and what is not a part of their national
Consciousness.

The army’s influence is decisive in countries in war, in a conflict with another country (frozen or
not), that have a strong military, influence over other states or future political ambitions to be
achieved with the military. In countries that fall under any of these categories, voices for
militarization, which mainly include the nationalist front of the population, are more vocal.
Armenia, unfortunately, is one of the countries where militarization slowly reaches towards the
most “unlikeliest of places” (Beier, 2011, p. 97). The consequences of militarization on early
childhood education curricula and culture affect the Armenian identity of the 21st century,

which, as numerous scholars mention (Panossian, 2002; Abrahamyan, 2006; Areshian, 2018), is



shaped by not only past historical and religious events but also the traumatic experiences of the
Armenian genocide, the first Nagorno Karabakh war (1988-1994), the April war (2016), and
finally the second Nagorno Karabakh war (2020) (and everything in between).

Key Terms and Definitions
Militarization
Militarization is the process of transforming a particular entity to act similarly to the armed
forces. Militarization can be done by society or a specific state by preparing the people for a
military conflict, war, or violence. Having militarism, a state’s or government’s firm belief in
maintaining a strong military for the sake of national interests, as an ideology base, the
militarization of the society normalizes war with all its forms: weaponry, military parades,

symbols, and excessive military education (McLean & McMillan, 2009).

Early Childhood Education

Early Childhood Education (ECE) is a branch in pedagogy focusing on children’s learning
process from birth till eight years old. Early Childhood Education as a stage is crucial for child
development as it prepares the child for continuous learning and exploring of the world

(UNESCO, 2017).

National Identity or National Consciousness

National identity is a person’s sense of belonging to a state or a nation. It includes understanding
a nation as one despite the person’s legal citizenship, place of birth, and residence. That oneness
of a group of people is shaped by their history: certain historical events of significance, national

symbols, religion, and culture. National identity is expressed in two ways: patriotism and



chauvinism. Patriotism is the positive expression of national identity, which shows one’s love
towards one’s country and the national pride the person carries. Meanwhile, chauvinism, the
negative expression of it—is the belief that one’s country is superior compared to others and
shows extreme loyalty to it (Ashmore, 2002).

Literature Review

Militarization has been a significant part of states and governments and carried
imperialist and expansionist ideologies from the Ancient Assyrian Empire to the Ottoman
Empire and even the United States of America. According to the 2019 Global Militarisation
Index (GMI), Armenia was ranked second to Israel among the most militarized countries (BICC,
2019). Taking this ranking into account, it is not debatable that the Armenian identity is
somehow influenced by the wave of strong militarization in the country. Militarization is the
most potent weapon the national front of a country has. It is viewed as a means to protect one’s
nationality or, as Benedict Anderson puts it in his Imagined Communities, the imaginativity of a
group of people (1983). People push forward militarization, unaware that it is not militarization
but fraternity that forces an individual to kill or die for a country. Soon, militarization becomes a
part of their national agenda.

Suppose it is not militarization that enroots the idea of a nation in a person’s mind but
fraternity. How don’t all seven billion people in the world have the same sense of fraternity
towards one another? That is where nationalism comes and “invents nations where they do not
exist” (Gellner, 1964). People that don’t know one another, will probably never meet, and do not
even know what the other thinks, come together and create this “imagined community.” Inside
this community, people always find ways to link fraternity and connect emotionally, either

through their experiences or common beliefs (religion or culture). According to Anderson, this



community later creates a nation, which in itself is “an imagined political community — and
imagined as both inherently limited and sovereign” (1983, p. 6). It is limited because, first, it
does not go beyond one imagined community and, second, has physical borders, after which
fraternity dies out and another nation begins. It turns out, we all live and die for these limited
imaginings, but what makes us accept these imaginings?

The “imagined community” does not form itself unless two significant factors are
contributing to identity building. Having a common language and means to spread ideas
throughout the community is the basis for the creation of a national identity (Anderson, 1983).
The language could always be different in various imagined communities, but the means to link
people together was what mattered. That is how Martin Luther, the founder of Christian
protestant movement succeeded. After being ordained from his priesthood, he started bringing up
various theories and thesis into the academic prepositions he wrote, such as the Ninety-five
Theses. Soon enough, his ideas spread all over through the press and book-sales. He became the
first best-selling author in the world and the person who showed the importance of print
capitalism, the theory of a nation, community that forms due to a common language and the use
of printing press. Print capitalism became a means to communicate (and later to form identity)
(Anderson, 1983) with followers of the same ideology, although after refusing to renounce his
writing, the Catholic church condemned him as an outlaw (Dixon, 2002). These collective
identity creation factors: common language and communication medium, apply to almost all
nations.

Following Anderson, Levon Abrahamyan brings language as an essential factor in
building the Armenian national identity. In his volume Armenian Identity in a Changing World

(2006), Abrahamyan concludes his chapter “The Path to Tradition” by bringing two factors that



indicated national consciousness in Armenia in the 4th and 5th centuries: territory and language.
Meanwhile, Steven Grosby (1997) also added the belief of a common Armenian ancestry as a
factor in the Armenian identity of the 21% century. Although identities change with time and
events happening to a people, language and “bounded areal jurisdiction” have remained a part of
the Armenian identity of the 21st century. Among the “paths” that shaped the Armenian identity
are also the “path of faith, tradition, prehistory, memory, dispersion, and finally, violence
(Abrahamyan, 2006). These paths create the galaxy of Armenianness considering the historical
events and traditions of the history of Armenians. Religion is one of the most prominent factors
shaping Armenian identity for ages. The adoption of Christianity as a state religion around 301
AD brought Armenians together, classifying them as a “specific religion-bounded ethnic group”
(Abrahamyan, 2006). Looking back at the history of the Armenian people, we witness many
political and cultural eras where the Armenian church led the country and the people because of
either statelessness or a lack of leadership.

As Abrahamyan rightly mentions, the prehistory of the Armenians also has a vital role in
their identity perception. Although Abrahamyan’s prehistory is mainly constructed around
Armenia and the USSR, it must be mentioned that early historical kings of Armenian descent in
the Greater and Smaller Armenia still have their influence on Armenian identity. There are
generations of Armenians that see themselves as descendants of the Soviet Union; meanwhile, a
majority considers themselves true survivors of Greater Armenia and descendants of Tigranes
The Great (Abrahamyan, 2006, p. 55-95).

The next two paths that Abrahamyan identifies to help us understand the complexities of
Armenian identity are that of memory and dispersion. The Armenian genocide of 1915 (all

waves included) has influenced Armenian identity greatly. According to Abrahamyan, many



sayings of the language derived from the Armenian genocide, such as “the Armenian’s Fate”
which is correlated with the Armenian genocide, during which 1.5 million Armenians, Greeks,
and Assyrians were massacred, and millions fled from Eastern Anatolia (Abrahamyan, 2006).
This victim ideology has been a part of Armenian identity ever since the genocide until the first
Karabakh War (1988-1994). Unfortunately, the last Karabakh War (2020) will deepen this
victim ideology among Armenians while the victory of the previous war weakened it. The “path
to dispersion” is interconnected with the Armenian genocide as well, because most members of
the Diaspora are descendants of Armenians that fled the Ottoman Empire during the Armenian
genocide, although the creation of the Armenian Diaspora had already started around the 4th
century AD (Abrahamyan, 2006, p. 324). Now, the Diaspora has a significant role in identity
creation in Armenia. The reasons are many but to mention few, firstly because they are involved
in the local politics and contribute greatly to lobbying for Armenia abroad. Second, many
members of the diaspora are now expats that work and live in Armenia greatly engaging in all
social and political affairs of the country. The final, and most important of all, the “path to
violence”, where Abrahamyan shows how “cultures” of violence are created because of various
political, historical, and anthropological circumstances (2006, p. 248), will be further discussed
below.

When Armenian children start school, they are taught about the importance of the
Armenian language and how Mesrop Mashtots, a medieval Armenian monk, had a dream in
which he was told to create a new alphabet, a language. This information is mostly teacher
enforced and has no academic proof; however, romanticizing certain events in schooling is what
most teachers feel obliged to do. At school, children are not taught about the importance of the

Armenian language in the formation of national consciousness in Armenia in the 4th century.
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This takes us back to Anderson and Abrahamyan illustrating that language, especially print
language, is crucial in identity-making. What else are we taught at school that is romanticized?

Garine Palandjian, in her chapter of The ABC'’s of Being Armenian, explores how
national identity was constructed in the pre-and post-Soviet Aybenarans® (2014). The education
system in Armenia is overviewed by the Ministry of Education. Therefore, the educational
reforms and the content of the books are “predominantly shaped by local politics” (Palandjian,
2014), thus assuming different meanings based on the classroom and the teacher leading it.
Similar to Abrahamyan’s analysis, Palandjian also identifies certain themes that are
interconnected with identity building. Such themes include “Membership to Local/Global
Community,” where Armenian textbooks only proved to revolve around the local/national
community. In this theme, there were indirect messages of nationness through lullabies and
songs “that defined the homeland as belonging to ancestors,” claiming a historical link to the
land. This is done through cartoon drawings of Ararat, Yerevan, and even a map of Armenia
where Nagorno Karabakh, a disputed territory between Armenia and Azerbaijan, is included
(Palandjian, 2014) .

The next theme of “Nature/Environmental Awareness” primarily highlights the ruralness
of Armenia. Palandjian’s research shows how Armenians are portrayed as people who love
nature, who have a rich cultural heritage illustrated through drawings of fruits that define
Armenia and are symbols of the country, such as grapes, pomegranates, and apricots. Moving on,
we have the most critical theme where we see factors of identity building mentioned by

Abrahamyan and Anderson: language and church. The Armenian language is praised in the

1 “Aybenaran/uyjppluiuuputt” is the alphabet book in Armenian from which children learn the Armenian
letters. The word is constructed using the names of first and second letters of the alphabet -- “ayb/uyp” and
“ben/ph”
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textbooks, and the Armenianness of a person is directly connected with them speaking
Armenian: “reinforcing the idea that all Armenians should learn to read, speak and write
Armenian” (Palandjian, 2014, p. 295). Meanwhile, church or religion as a part of Armenian
identity is manifested in the idea of the “Red Wine” and photos of churches and crosses in the
Aybenarans. Although education is meant to serve the person to adjust to the ongoing
transformations in the world successfully, its construction still mainly depends on the way it is
transferred, the role of the state in education, and childhood socialization.

Research Questions and Methodology

The primary aim of the research is to understand how militarization, communicated
through early childhood education, shapes the Armenian identity. There are various sides to how
militarization affects childhood education, but what the research focuses on is how it contributes
to identity-making in the current Republic of Armenia. Thus, this capstone will mainly answer
the following question: How does militarization in kindergartens affect Armenian identity?

The secondary question of the research is: How is militarization communicated in early
childhood education institutions: kindergartens, preschools, and nurseries?

The primary methodology of the research has been phenomenological research analysis.
This type of analysis enabled research on militarization based on the experiences of the
interviewees and the researcher. The analysis is based on the responses to all of the interview
questions, the experiences that teachers and parents voluntarily shared, and the memories and
experiences of the researcher herself. This research was primarily qualitative, given that
militarization and identity-building are very sensitive topics in Armenia. In an attempt to fully
understand whether people know what these concepts are and how they shape their way of

thinking, I chose to do in depth individual interviews instead of just scratching the surface with a
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survey. Although the pandemic made it challenging to connect with interviewees on a physical
level and interpret their bodily emotions, the prior existing trust helped me acquire in-depth
knowledge of their experiences. If not for qualitative research, it would be difficult to understand
what children are taught in these institutions and the environment in which they are raised. .

To achieve the best result, I used various methods, including interviews, content analysis,
visits to appropriate institutions, and participant observation. Interviews included nine preschool
teachers, ages 27 to 60, from private and public ECE institutions in Armenia as well as 10
parents, ages 25 to 38, from different backgrounds and occupations. One of the teachers
currently lives in Yerevan, while the others live in the regions. Five of the parents live in
Yerevan, while the rest are from the regions. The interviews were conducted online and lasted
from 30 to 90 minutes each. Since some of the teachers and parents decided not to disclose their
identities, | have given all interviewees pseudonyms to respect their privacy, yet keep the
research personalized.

The aim of the interview with teachers was to 1) understand whether early childhood
education teachers know and understand what militarization is, 2) understand whether the
teachers themselves support militarization of the system, 3) find out whether or not there is
militarization in kindergartens and 4) if yes, figure out whether it is state-enforced or teacher-
driven, then 5) identify ways militarization is communicated, and finally, 6) how children behave
after being under the influence of a specific object or subject of militarization. The preschool
teacher interviewees were randomly selected from a database of 150 teachers that participated in
the EduKid program. EduKid (formally known as TEACH) is a professional development
program for preschool teachers founded by three AUA alumni in 2018, myself among them. It

provides training for teachers involved in early childhood education in Armenia. Their mission is
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to modernize the preschool education system through sharing theoretical knowledge, technical
skills, and best practices among teachers in Armenia. Although the teachers are from different
regions of Armenia and have various social backgrounds, they all represent only one gender:
female.

Similarly, the aim of interviews with parents was to 1) understand whether parents know
what militarization is, 2) whether parents are for or against their children being exposed to
militarized culture in kindergartens, 3) whether they expose their kids to news about war,
fighting, and conflict in their household, 4) identify the ways militarization affects the child’s
personality and behavior, how the child acts towards his/her family members and the
peers/friends in the neighborhood, and finally 5) determine whether parents support national
identity reinforcement from a very young age.

According to UNESCO, Early Childhood Education (ECE) institutions include nursery,
kindergarten, preschool, and the first years of elementary school education. Whereas in Armenia,
all ECE institutions are mostly called kindergarten/preschool (from the age of two to six) and do
not include the first two years of elementary education. Therefore, I will be using the terms
kindergarten and preschool throughout the research, to refer to ECE in the Armenian context.

In 2018, when EduKid had its first workshop for preschool teachers, | saw how poorly
these teachers were treated although they had the most challenging job one could have — they
were given the responsibility to teach future generations. It was worrying to see how degraded
the importance of these teachers was. There was little attention paid to how the teachers
conducted their lessons; although they had specific lesson plans to follow, they were still free to
organize the class time however they saw fit. Later on, when these teachers became Facebook

friends with me, | was exposed to all the initiatives and events the teachers organized with and
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for the children. Once | came across a social media post from a kindergarten where the children
were marching with toy guns. A former EduKid participant had organized the event. The post
had hundreds of comments from, perhaps parents, relatives, and other Armenians, who
encouraged such initiatives and were proud of the children because they would grow up as strong
soldiers and patriots. It was then that I realized how little we need to call ourselves patriots, and
as an Armenian who has lived her whole life in a village yet had the chance to explore what is
outside of Armenia, | realized that patriotism in Armenia is limited to symbolic events, speeches,
and the exposure to militarization. That is how | came up with the idea to explore how ECE
institutions and teachers impact these children’s lives and show that one does not have to have a
militarized childhood to love their country and contribute to its development.

As excited as | was about the whole research, | already knew what | wanted to hear from
my interviewees. | did not even think at the time how a single event could change the outcome of
the interviews and how I viewed the research. On September 27, 2020 Azerbaijan raged a war on
the de facto Republic of Nagorno Karabakh, which lasted 44 days. All my expectations from the
interviews for the capstone project faded away because of the war. Although I started my
interviews a few months after the war was technically over, my interviewees and | were still
experiencing emotional trauma that impacted the research process. As a representative of a
generation that carries the impact of the first Nagorno Karabakh war, whose lives have been
drastically changed by the latest war, | had to continue a research study that was much more
relevant in the present. That is why this research will include an analysis of the research question
and the topic alongside small narrative vignettes reflecting either my own personal experiences
or those of the interviewees. These vignettes run parallel with the writing as solid experiences

that demonstrate what the chapter is about.
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After the interviews with the teachers, the research showed a need to add questions on the
latest Nagorno Karabakh war (2020). While interviewing the teachers, it was clear that they were
lost on how they should continue their job as teachers because, as human beings, they were also
very broken after the war and needed mental health counseling to recover from it. Therefore,
before starting the interviews with parents, two questions on how the latest war has affected their
perception of militarization were added (please see Appendix A for the detailed questionnaire).
The parent interviewees were selected voluntarily through an announcement post on Facebook.
Note that after the interviews were done, | met with some of the teachers and parents. During
these short meetings, most of the participants shared that they started thinking more about the
questions asked after the interview. Moreover, their perceptions had changed towards having a
country with stronger state-enforced militarization.

After the interviews were conducted, it became difficult to continue the research. I had to
relisten to the interview recordings to identify the themes that | would build the analysis on, but |
could not. After every interview was finished, especially those with the teachers, | felt very
depressed. The interviews were very personal; the teachers shared their worries, post-war
feelings, and the trauma, plus their powerlessness to talk and communicate with children who
lost their loved ones to the war. | felt furious and hateful towards the previous/current
governments of Armenia, Turkey, and Azerbaijan, and even towards myself, because at the age
of 22, I was still powerless to do anything to improve the situation these teachers and parents
were in, besides sharing their pain. Therefore, I hope this research will help many educators and
parents in Armenia to understand that having a country with less militarized education does not
make Armenia weaker. Instead, it contributes to the upbringing of a rational generation that loves

their homeland as much as someone who has been militarized and taught to hate.
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Research Findings and Analysis
The Subtle Art of Militarizing

1 remember my father’s camouflage shirt that he always wore when working in the garden. It gave him a
powerful vibe. The 10-year-old me thought it was those patterns that were powerful. One day, | saw my
classmate wearing camouflage pants and that was my push to start wearing my dad’s shirt a few years

later. The shirt is somewhere in my wardrobe now. | stopped wearing it in 2016 during the Four-Day
Artsakh War, when | realized that the same pattern no longer gives me the powerful vibe but instead
reminds me of war.

Hovhannes Toumanian, the national poet of Armenia that all Armenians cherish and love,
is the first-person children in kindergartens in Armenia learn about. “The Bird” (date unknown),
“The Dog and the Cat” (1886), “Nazar the Brave” (1912), and “The Unlucky Panos” (1914) are
some of the tales that teachers read for children, although most of these tales have many
messages that these kids will probably understand only when they are older. Hovhannes
Toumanian was a peacebuilder himself. The chapter dedicated to Hovhannes Toumanian in
Children’s Encyclopedia tells how he was a mediator during the Armenian-Tatar war. He was
detained twice and heavily criticized those who initiated the Armenian-Georgian war of 1918
(Arzumanyan, 2010). Then why do we militarize our children parallel to teaching them about the

gems of Toumanian?

According to the teacher and parent interviews, child tales are not a means of
militarization in kindergartens. All of the tales that teachers share with the kids are those of
Toumanian, Aghayan, and other Armenian and foreign authors, none of whom promote physical
fighting, war, or violence. Outside of the kindergarten, the children are again exposed to similar
tales through the media and their family members. One of the reasons why tales are not a means

of militarization, at least in Armenia, is the mandatory writers that ECE teachers have to cover in
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these institutions. According to their lesson plans, the teachers have specific months or classes
dedicated to a few Armenian writers and poets, and during those days, children only read their
pieces. For instance, February is Toumanian’s month, and many kindergartens in Armenia have

“Toumanian’s Week/ nidwbjutijuis pwpwp” where they mainly cover, watch or perform

tales and poems from Toumanian. Similarly, they have weeks dedicated to other authors, such as

the first few weeks of fall that are dedicated to Teryan.

Toys are the first and most powerful means of militarization in kindergartens and homes
of Armenians. Toys are usually the means through which children develop new skills and learn
about life and their surroundings. Some toys can also teach about conflict resolution, while
others may encourage conflict. Fortunately, according to the decision of the Ministry of
Education, Science, Culture, and Sports in Armenia, toys that encourage violence or fighting are
not allowed in public kindergartens. Guns, tanks, and tiny soldier toys that | remember playing
with in my kindergarten 15 years ago are no longer allowed, which the ministry should be given
credit for. Development and didactic toy games have come to replace guns and tanks in public
kindergartens, although some kindergartens lack these toys because of financial difficulties (Rita,
interview, Feb. 21, 2021). The situation drastically changes when we move from public
kindergartens to private ones. Of course, there are private kindergartens in Armenia that work
according to international standards, such as the Montessori, Smart Start International, and QSI
preschools. However, the number of families that can afford such preschools is minimal. Outside
of these preschools with international practices, we have preschools owned by private
individuals that do not follow state guidelines. Some of the interviewed teachers worked in such

kindergartens where, besides having didactic games, there are guns, tanks, and other military
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toys that the kids played with. Moreover, some teachers even encouraged playing war games,

and sometimes they joined these games themselves (Anahit, Feb. 20, 2021).

The next means of militarization communicated in kindergartens is the cultural and
emotional baggage that teachers (and parents) burden children with, especially boys. The
majority of Armenian parents favor a son over a daughter for various reasons, such as family
lineage, property inheritance, and financial support, and because boys are the defenders of the
homeland (Abrahamyan, 2012). Many of the teachers view boys as soldiers, especially after the
2020 war, and use every opportunity to remind them that they have to grow up and become
soldiers. The interviewees shared many stories where they told the boys in the group not to cry
when hurting themselves or not being able to play with the toy they want as “they are future
soldiers and soldiers do not cry” (Anna, Feb. 20, 2021). One of the interviewees even told how
once one of the boys came with camouflage shorts and top, and she proudly announced him as
the soldier of the day (Syuzanna, Feb. 21, 2021). This was a common act among most teachers
and parents because Armenians measure patriotism by the level of militarization. This is not
something that we can blame the teachers for as it is a part of the Armenian mentality, and as

much as teachers call on boys as soldiers, parents are those that reinforce this idea even more.

The need to satisfy parents drives many preschool teachers to organize school events or
“handes/hwiintu” around a specific theme, such as Army Day or the Independence Day of
Armenia (or similar holidays that have military connections). During these events, the teachers
give kids poems to learn by heart about war, the army, and previous historical events. The
children stand on the stage, sing military songs, wear camouflage clothes or military caps, and

decorate the stage with Armenian flags. One of the interviewees mentioned how during one of
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her initiatives, the children performed a war scene, made a car registered to the Ministry of

Defense, and sang with a picture of Mount Ararat in the background (Anna, Feb. 20, 2021).

As a result, the children did what they were asked, including performing military songs
with strong lyrics that encourage the killing of the enemy, glorify the army, and reduce
patriotism to a matter of war participation. Unfortunately, these kinds of events encourage
children and motivate them to perform, because afterwards they are usually praised by their
teachers and the whole family. This is how militarization gets a green light in identity building.
Many interviewees mentioned that after the last Nagorno Karabakh (NK) war, not only boys are
reminded that they are defenders of the homeland but also girls, because “as we saw many girls

can also fight” (Rita; Syuzanna; Anahit; Nune; Feb. 20-21, 2021).

Other forms of militarizing kids and normalizing war and army in kindergartens include
visiting monuments dedicated to war heroes, having veterans as guest speakers, and introducing

army themes in lesson plans and movie screenings (Anna; Rita; Marine; Feb. 20-21, 2021).
Parenthood, Teacherhood and Statehood

When growing up, we are told that defending Armenia is our duty. Then you wonder, why do not
other nations go to the army. Don’t they have a duty? If they don’t have a duty, does that mean
they have no homeland? Why does one have to pay a duty to a land, while the other does not.

We should not be taught that going to the army is our duty because that overwhelms us, makes us
feel indebted to a piece of land. Instead, we should be told that going to the army is to protect
ourselves, our homes, our loved ones.

According to an old Armenian saying, "Children are like dough; they will become
whatever you make of them." It is relatively easier to teach children the perceived rights and

wrongs of an act when they are young and yet unshaped, rather than when they are older and
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have their understanding of the world. In a child's life, those playing with the "dough" are the
parents? (family), the teachers (surrounding world), and the state (education policies). Each of

these stages is a powerful means to enroot militarization.

The first person that a child interacts with is their family. Especially in Armenian
settings, where family is of great significance, the child is shaped mainly by family traditions,
mentality and worldview. Even when we look beyond a specific family and to Armenians as a
nation, we still see the factor of the family being present: the whole Armenian nation is a big
family. That is the reason why we hear youngsters address older generations as "papi/tati
(grandma’/grandpa')" or "hopar/horkur (uncle/aunt) and each other as "aper/kuyr (brother/sister)
(Abrahamyan, 2006). This also portrays how Armenia follows the gemeinschaft (communal
society) type of social system described by Ferdinant Tonnis. Gemeinschafts are the societies
where traditional and social rules define how impersonal relations work (Tonnies, 2001, p. 26-
29). Since many parents have been exposed to militarization and unconsciously thought of it as
culture, they continue to raise their kids with similar traditions. During the interviews, many
parents realized that their children (and themselves) had been militarized from a very young age
(Azniv; Gurgen; Yeva; Mar. 6, 2021). The constant pressure of being Armenian, the need to
prove that you must exist as a nation, and the responsibility to carry and protect Armenian
identity have been mirrored in cultural songs, and thus in parents' behavior as well. One of the
parents recalls how he listened to songs about national heroes, such as Gevorg Chaush, General
Andranik, Garegin Nzhdeh?® and felt alive because these songs made him feel proud of his

identity. Now, he listens to these same songs with his kids (Gurgen, March 07, 2021). The

2 Sometimes the role of the mother is stronger on children’s upbringing than that of the father. The reasons
might be that fathers are the main source of income and they do not engage in family matters as much as
mothers do. Therefore, the way children and mothers see the world are alike.

3 State heros of Armenia from different periods of the Armenian history.
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parents realize that the songs that awaken national pride, yet normalize war and violence, or
praise killings are not healthy. Unfortunately, the parents feel they cannot help it because it is
their responsibility to raise generations that carry social memory. This duty mainly falls on the

mother's shoulders because they are responsible for children's upbringing®.

As a result, children that come to kindergarten are already exposed to militarization, war,
and killings to some degree. Most of them know the words "war,"” "army," "killing," and "death™
from their families, but they do not associate any meaning with it (Karine, Feb. 20, 2021). These
words become something they have heard and repeat unconsciously. This may be called a "parrot
effect.” Not only children come to kindergarten already influenced by their families, but the
teachers also bring their family's understanding of a homeland, patriotism, war, and army to the

table.

Moreover, the teachers do not come as unprepared as kids do. They bring their
motherhood duties with them and continue to enforce those. They adapt their role of a mother to
kindergarten settings and continue what they started at home. I recall how my kindergarten
teacher told us that we were all brothers and sisters in our group, and she was our second mother.
This clearly shows how ECE teachers do not change roles when in work settings. Many of these
teachers/mothers feel obligated to educate children to become strong soldiers (boys) and
deserving mothers (girls) for the homeland. That is what society asks of them. Thus, they do it
through school events where kids were marching like soldiers, making paper tanks during class,

watching scenes from movies dedicated to the Nagorno Karabakh wars, or simply showing

4 Of course, there are many families where parents consciously refuse to let their kids listen to such songs and
do not expose them to the bloody historical pages of Armenia until they are old enough to understand it
themselves, but these families are a minority. Only two of the interviewed parents followed this type of child
rearing, but based on the two questions added about the impact of war, they were also confused whether they
should or should not continue protecting their kids from the reality they live in.
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positive discrimination towards boys because they are future soldiers. Note that these teachers
are not even called teachers in Armenia. They do not receive the respect of a teacher and,
therefore, do not carry the obligations of one. In Armenian, a preschool/kindergarten teacher is

called "dayak/muiyuil [carer/wet-nurse]” and "dastiarak/quiuinnhwpuly [educator]” which means

a person who gives lessons, yet people avoid calling these teachers by their name. This could be
one reason why preschool teachers continue their motherly duties even outside of their home —

they care for and do not teach kids.

Many Armenians understand the significance of quality education in nation-building and
development (parents: Arpine, Yeva, Anush, Gurgen, Mar. 6-7, 2021; teachers: Rita, Karine,
Siranush, Varduhi, Feb. 20-21, 2021). They do know that schools significantly shape how future
generations view their social relationships with the past and present and become "agents of
socialization” (Giroux,1978, p. 149). However, not many question the way the system works and
the curriculum that their children go through. The reasons vary: perhaps the parents trust the state
with education or simply because they are unaware of its importance and view schools as places
where children only gain factual information. This is when there are no checks and balances
between the state education system and society. Therefore, the state organizes education however
it wishes. If the people are lucky, their kids receive quality education, including preparations for
any real-life challenges. If not, their children stay as unaware of their significance as their
parents did. That is when the "hidden curriculum™ enters school systems. The "hidden
curriculum™ is a set of "unstated norms, values, and beliefs transmitted to students through the
underlying structure of schooling™ that is an entirely different dimension of the accepted practice
of schooling (Giroux, 1978, p.148). When the state avoids the "hidden curriculum™ and society

is not aware of its existence, what the people have is an incomplete education system that
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misleads its beneficiaries, in Armenia’s case, children of ECE age. The hidden curriculum
becomes evident when we look back at the role of the teacher in the ECE institutions: the

teachers are "tools" that use the hidden curriculum to reinforce militarization unconsciously.

However, the state knowingly ignores the hidden curriculum when developing the state
guidelines for the ECE institutions. According to the current education guidelines®, signed by the
former Minister of Education and Science of Armenia, Armen Ashotyan, in 2011, one of the
principles of the guidelines is to teach about "cognitive patriotism®" (MoESCS, 3(5) 2011,).
What "cognitive patriotism" or even just “patriotism” means and what parents and teachers
should understand under this terminology is unclear. Following this, the guidelines also mention
how the education in ECE institutions must be secular (MoESCS, 7 (2), 2011), while point 4
states that children must learn about their traditions parallel to humanitarian values. These points
may not seem contradictory at first sight but considering the hidden curriculum and how the
teachers are allowed to reinforce it, these two
contradict. "We always pray before we start our
classes or have our meals in kindergarten," states
Syuzanna (Feb. 21, 2021), which shows how non-
secular the system can be and how the hidden
curriculum goes against the official one and stays
unnoticed, because religion is a part of Armenian

identity.

5 Currently, the MoESCS is developing new guidelines for all branches of the education system. The final draft
of the guidelines will be available for public discussion by 2022, and by 2023, it will become official. The
guidelines referred to here have been put in practice since 2011 and will be used till 2023.

6 This may as well be simply “patriotism” because it seems like the original law is missing a comma in
between the words “cognitive” and “patriotism” in the document.
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Similarly, kindergartens have various school events with strong paramilitary emphasis,
veteran guest speakers, militarized language used in kindergartens, and other factors that lead to
militarization yet fall under the point of teaching about "patriotism.” When the hidden
curriculum goes beyond state education guidelines and reaches kindergartens, kindergartens end
up having lesson plans that dedicate a whole month to teach about the army and a whole year to
patriotism in a way teachers perceive to be correct. The first is a part of the formal curriculum,
while the second is an example of the hidden one. However, the unclarity of the guidelines and
the lesson plans allow teachers to conduct their lessons however they believe acceptable.
Therefore, one of the teachers enacts a soldier march, while the other shows movie scenes and

actual marching scenes to explain what an army and war are (Anahit, Anna; Feb.20, 2021).

These might have been the basis for the "nation-army" concept that the previous
government put into action right after the April war in 2016 (Hovhannisyan, 2020). The Ministry
of Defense adopted the "nation-army" concept, which, according to the former Ministry of
Defence (MoD) Vigen Sargsyan, was the process of "all the governmental bodies, civilians and
anybody else” clearly understanding their role in defense of Armenia (2016). The MoD
cooperated with various government-sponsored NGOs and initiatives to promote that ideology,
but their main focus was on education. Therefore, the "nation-army™ concept contributed to the
close cooperation between the MoD and the Ministry of Education. Many schools, universities,
including Yerevan State University, and youth initiatives, were devotees of the concept. The
ideology was heavily criticized by civil society organizations, as it would further militarize
Armenian society (Pambukchyan, 2018). The concept is now considered a failure, as the

government stopped propagating it and put it on pause after the "Velvet Revolution™ in 2018.

25



However, it is yet unknown what the impact of the second Nagorno Karabakh war will further be

on this issue.

The Labyrinth of Identity-Making

My daughter’s uncle was in the Army when she was just 3 years old. She saw him in military
uniform just once. From that moment on, every time she saw a person in the same uniform, she
would call out to him or her as “uncle.” After the war, she learned who soldiers are and she
stopped looking at soldiers with the same amusement. She knew exactly why soldiers were
soldiers...

Identity gives people a sense of belonging and dedication to a state or a nation. It is an
ongoing process of change and is never the same in different periods. Nevertheless, one factor is
always consistent: language. According to Benedict Anderson (1983, p. 44), language is crucial
in identity-making for three reasons. First, it allows people to freely communicate and share their
ideas and perspectives of the world. That is how people connect on an emotional level, and an
institutional level. The second was print capitalism at the time, but in the 21st century, this can
be replaced with modern-day media and books. Lastly, the power distribution between languages
also influenced the formation of national consciousness among people. Coming back to identity-
building in the age of globalization, it is important to note how language has still kept its crucial
role. Anderson also points out that the language itself does not matter; it can be Armenian,
English, or French. What matters is the existence of it in the community (Anderson, 1983).

Oral and written language help transform history, culture, and traditions into national
identity. In Armenian identity, language stayed consistent from the 4th and 5th centuries until the
present. Interestingly, according to Grosby (1997, p. 21), the second factor that indicated the
existence of national consciousness was territory or “a relation of bounded areal jurisdiction.”

The reason why territory and not specifically a state influenced identity formation is that
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Armenians had been stateless for decades. The only hope to hold on to had been the territory.
Presently, the concept of territory has developed into the territorial integrity of a state. This also
includes the de facto Republic of Nagorno Karabakh and the post-genocide border distribution
that many Armenians hold on to.

Although this year marked the 106th anniversary of the Armenian genocide, Armenians
all over the world still have not healed from it. The most challenging consequence of the
genocide is the victim stereotype that suffocates Armenians. The majority of interviewees

mentioned how it is the “Armenian’s fate’”

to always be in danger and victimized (teachers:
Nune, Anna; Feb. 20, 2021) (parents: Azniv, Zaruhi, Sona; Mar. 7, 2021). The roots of self-
victimizing go deeper into history, but the latest event contributing the most to it is the Armenian
genocide of 1915. The reasons why people hold on to this varies, but one of them could be the
denial of the Armenian genocide by Turkey and the lack of recognition from other states.
However, Armenians did try to overcome the victim stereotype in the 1980s, and it did partially
succeed after they declared independence from the Soviet Union and won the war against
Azerbaijan. According to Abrahamyan (2006, p. 161), this stereotype was awakened again when
the Sumgait massacres started in Azerbaijan (in February 1988), and the December 1988
earthquake that destroyed Spitak and surrounding towns and villages .

Unfortunately, Armenians will again fall into the trap of victimization as they lost the
second NK war in November 2020. This war will leave a significant scar on Armenian identity
as a bloody war that claimed the lives of nearly 5000 young soldiers scratching off the victory of

the 1994 war that was a significant contributor to the current understanding of what makes up

Armenian identity.

7 The term “Armanian’s fate/ huyjh pujunn” is used not only politically but also in different circumstances to
show how unlucky a person is.
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After the war was over in November 2020, when the whole nation was in trauma, | asked
my interviewees to reflect on what contributes to identity-making and what personality traits
describe Armenians in general. Only a few of them had a well thought-out answer (teachers:
Siranush, Nune, Rita; Feb. 20-21, 2021) (parents: Arpine, Zaruhi, Mar. 7, 2021) because they
were confused and lost in their definition of identity. Religion, the Armenian language, history,
and traditions were still a part of Armenian national consciousness in their answers, but now the
Nagorno Karabakh wars and the 30-year-old victory that governments silenced citizens with
were gone. Nagorno Karabakh, the symbol of liberation and justice for Armenians, is now
slowly fading away, leaving a tremendous gap in the mosaic of Armenian identity with nothing
to replace it with but pain and revenge. On the other hand, we have the lives of soldiers, who are
now purified and given the title of posthumous heroes. The role of the army and its strength is
still questioned. However, all Armenians agree on the necessity of a well-structured strategy and
reform system that would restore the pride of the military, and therefore the pride of Armenians
as well.

Unfortunately, not many Armenians can differentiate between military reform and
militarization. Most of the interviewees did not know what militarization was, yet all of them
were positive about having a further militarized country. Therefore, hearing of militarization,
people automatically think of it as the process of making the army stronger: buying new artillery,
weaponry, and training soldiers to be able to defend themselves in the war. They do not see it as
a militarization of society and future generations. In fact, it is simple to manipulate military
reforms and militarize a whole society, especially when they have just lost a war, have thousands

of victims and prisoners of war still in the enemy country. Unaware of what they are exposed to,
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many Armenians unconsciously yet proudly continue the circle of militarization, thinking that
they somehow empower the military.

It is trouble-free to militarize a country in such situations, but militarization comes with
consequences that have become a part of the national consciousness and culture in Armenia.
Many teachers and parents shared that the only concern they have regarding militarization is
making Armenians like the Azerbaijanis, full of hatred and xenophobia (teachers: Varduhi,
Siranush, Anna, Nune, Rita, Feb. 20-21) (parents: Yeva, Ruzanna, Anush, Azniv, Arpine, Sona;
March 7-8, 2021). Militarization is a source of violence, and conflict constantly dehumanizes the
other side. Thus, there is no way one can militarize a child yet expect them not to hate the
enemy. Due to the strong waves of militarization in Armenia, violence, and aggression have
become a part of national identity for a long time. Even more, militarization creates a strong
wave of violence that as Abrahamyan (2006) mentions is mostly directed towards the inside
hurting Armenian society, its perceptions of Armenian culture, traditions, social norms and
worldview.

Militarization has brought Armenians nothing good but generations of boys who are
aggressive, violent, and hot-headed. Moreover, Armenia has generations of girls that think
domestic violence is a closed family affair, that a raped woman is to blame and force their

daughters to be like them — deserving of the title of “a soldier’s mother/qhtuynph dwyp” (Anna,

Nune, Anahit; Mar. 7, 2021). Unlike Basham praising the “military ethos” in the UK that leads to
personal growth of boys in an austerity age (2016), the consequences of militarization in the
Armenian society have not (Makdusyan, 2016) and will not lead to positive results. There are
daily cases of bullying at schools, especially among boys. Armenia has high records of domestic

violence, cases when a crowd breaks into a government building and breaks a TV, and people
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who protest in front of the National Assembly of Armenia against a convention that aims to
ensure equality and criminalizes domestic violence. If one tries to explain that militarization is
the basis of such angry and inhuman, yet normalized behavior, Armenians will disagree with
them, as some of my interviewees did, and argue that “a state in such a geopolitical situation has
no other option but to militarize” (parents: Ruzanna, Anush, Zaruhi, Elena; Mar. 7-8, 2021)
(teachers: Anna, Nune, Anahit; Feb. 20-21, 2021). Here we come back to the idea that
militarization has no alternatives and is the sole option for guaranteed protection.

Us — Armenians, like to say that we hardly learn from history. We prepare ourselves to
fight against a single nation/country, and when the opponent changes, our nation stays without
“weapons.” As Abrahamyan (2006, p. 250) put it, “The historical memory and an image of an
enemy are much more flexible in reality than one may expect.” When the enemy changes and all
Armenia has done is militarizing its people and normalizing violence, sooner or later, aggression
will direct itself inwards, hurting Armenians as a society and nation instead of contributing to the
creation of a stronger state.

Recommendations: Future in the Making

Eighteen years ago, | was the happiest woman on the planet. Eighteen years ago | was also the
saddest mother on the planet. My youngest child, my son was born and it has been 18 years | am
counting and dreading his 18th birthday.

This hell will continue till the minute he is back home.

“I do not know what I should do?” (Varduhi, Mar. 8§, 2021), “I am not sure my teaching
style was the right one before” (Siranush, Mar. 8, 2021) “How do I talk about the army, which is
a mandatory lesson theme in kindergartens, when | have children who lost a beloved person to
the war?” (Karine, Mar. 8, 2021) “Should I teach my kids about war? Should I tell them what

happened to their cousins, fathers, and relatives?”” (Nune, Mar. 8, 2021) “How do I teach kids to
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be proud of their country when we just lost a war?”” (Marine, Anna; Mar. 8, 2021) “How do I not
cry in front of kids?”” (Anna, Mar. 8, 2021) “What do I do?” (Varduhi, Siranush, Anna, Marine,
Nune; Mar. 7, 2021).

There is uncertainty among all the interviewees. These teachers need help and support
because they are not heartless. They also have feelings, and they also represent generations that
have already seen three wars and carry the “victory” of the previous war. It is difficult for them
to let go of what constitutes their identity and national pride. It is extra challenging to be “in-
between two stones®” (Stranush, Varduhi; Mar. 7, 2021). At the end of the interviews, when the
teachers (and parents) understood what militarization was and how it might affect their
children’s behavior and identity, they started questioning their teaching and parenting methods.
“Should we promote militarization to have generations that are ready for war?” (Varduhi,
Marine; Mar. 7, 2021) or “Should we let our children enjoy their childhood, because at some
point they will be exposed to fighting anyway? Do we postpone it as long as possible?” (Rita,
Siranush; Mar. 7-8, 2021). These teachers’ diplomas are of no use when they are psychologically
not ready to work with children. That is why the Ministry of Education in Armenia must
acknowledge the existence of these teachers, start calling them teachers and then meet their
needs. The Ministry may do its best to have an excellent strategic plan for the following years to
improve the education system in Armenia. However, if in the future, these teachers (ECE in
general) are ignored like before, we will have a house with an incomplete foundation that will

collapse at any moment.

8 “In between two stones” is an Armenian saying, which means that the person has to make a hard choice
between two options, but it is difficult to choose one because both are important.
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Based on my findings, | would like to present my recommendations to the Ministry of
Education, Science, Culture and Sports regarding the demilitarization of the Early Childhood
Education sphere in Armenia are the following:

1. The MoESCS should organize workshops for all ECE teachers around Armenia as soon
as possible. The aim of the training should be to help teachers understand and overcome
the psychological challenges they are going through after the war. The continuation of
these workshops must include sessions on how to deal with trauma and how to help
children overcome trauma. These sessions will help educators overcome the uncertainty
they face in teaching, restore the trust in themselves, and be put on the right track to
continue teaching. Otherwise, the pain will transform into revenge, and that is what they
will teach in kindergarten classrooms® through the hidden curriculum. The impact of war
will be even more horrible than the war itself if we do not pay adequate attention to the
Early Childhood Education sector.

Professional development and need-based workshops for kindergarten educators
during their tenure are not something new. It is practiced by many countries, including
Israel (Aram & Ziv, 2018), Finland (Finnish National Agency for Education, 2018), and
Ireland (Murphy, 2015). Armenia can also follow these examples and make sure
educators are ready to deal with the challenges that social and political factors cause.

2. The MoESCS should clear the education guidelines from any uncertain terminology, such
as “patriotism,” that may institutionalize militarization. Any school ceremony or lesson
that glorifies violence for any reason should be eliminated. Patriotism and love towards

Armenia can be taught through daily activities, such as teaching kids not to litter,

9 This idea came from one of the interviews with teachers, where she expressed her wish for someone to tell
them what to do next and how to overcome the pain of the war.
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harming anyone, and using their maximum potential as human beings. There should be a
strict overview of what educators teach and how they teach it to catch the hidden
curriculum where it exists and slowly get rid of it.

3. Although there are ways that the Ministry tries to overview the ECE curriculum and the
teaching process through various visits to institutions, based on my own experience and
what | see in my community, these visits are useless. The educators view the Ministry
officials sent to report as someone that threatens their job. The Ministry should develop a
strategy where teachers do not hide or lie to officials and view them as opportunities to
grow and be better professionals. This way, there will be an active exchange of ideas and
experiences between educators and Ministry officials. On the other hand, the gap between
the teacher and the system will slowly close.

Conclusion

Aiming to shed light on one of the most important yet ignored spheres of education, this
research aimed at exploring the ways militarization is conveyed in the Early Childhood
Education (ECE) institutions in Armenia and how those ways later on shape the local Armenian
identity. To do so, this work brought together a series of scholarly texts exploring identity
building, especially that of Armenians, nationalism and early childhood education spheres in
different countries. Through phenomenological analysis, the research gave teachers and parents a
platform to express themselves and share their opinion on militarization and identity formation.
The paper argues that further militarization of the education system and ignorance towards the
needs of ECE educators will increase violence in the society, thus unconsciously promoting
aggression in Armenian identity. The MoESCS should take a few necessary steps to be able to
tackle this issue on time. Trauma stewardship and professional growth workshops, a clear yearly

lesson plan, which takes the hidden curriculum into account and a close cooperation between the
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ministry and the teachers are few of the possible options that might help to the betterment of the

educational system in Armenia and avoiding of militarization from ECE children’s lives.
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Appendix A

Zupguipuip
Ghtuwgpmipinii

1. bhyyk’u k dkp whmbp, wqquint tp:
2. Npub'n bp sk
a. Npuk'n kp wuypnid hhuw:
b. Uhpn'id kp wyl punupp/qyminp, npinkn hhtw bp wygpnud;
3. Uwbluwwpnkn hugwuk’ bp:
a. Bphuyn, puth’ nuph;
b. busyhuh’t kp dbp dwbuwyupunbnp:
Npunk 'y kp quii]nud:
Uhpm U thp dkp nuuinhupuljubphi, husnd
e. Yw't hus-np hhonnmpymtkp wyy opgwlihg, np nwuphikp wig hhonid bp:

0

&

i.  0°pbkp pudugnyi pubp dwiljuwwpinkgnud, np dkq wdkh op uinhuynid

Ep hwdwub) wyt
4. Muk’p poyp Yuad Enpayp:
a. Bpbuyn, puh up, h s k ipubg winiip:
b. ‘Upwlp hw&wjub | b dwbljugupnkg;

Uwtjuuupuntq

1. busyn" t nuppbpynid wyt dwiljuyupnbnp, npnbn hwgwpmid E akp pughlyp, wb
dwiljuywpuntqhg, npp hupubtipy bp hwdwut) muphutp wnwy:
2. Cuw &kq, n' b E dwiuyupunbqh nhpp huwuwpulnippub dke
a. bulj Zujuwunubm U

b. buly bpkjuuyh Yubpndd
®nfuwmugdwt vhgngubkp

1. butsyhuh’ punuihpibp jub dubljuyupnbgoud:
a. Shyuhyuk , wpemlutp, qhtn)npuljwi founuiphpltp
i, Yw't uunuyhpubp, np dkp jdph kpkuwbtpp wowbdiwhuwinndy) b
uhpnid:

ii.  mp jupwuniunu kp, npukugh kpkuwmbkpp popnp ownuhpikpm]

hrunut dwbtljuwupunbgnid, tbpunjw) ghtnpujutt pwnwhpubpp:
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2. I"th wuwwnunipjniuitp b hiphwpttp tp jupynid bptjpwttph hwdwp
dwtljuywpunbgnid:
a. ﬂop htphwph Eu EpEluowttpp wnwtdtwhwnnil) uhpnid:
b. Yw' hkpnulitp, np vwiuyupnbgnid pughyhubpht epujuniuncd bp (hib:
i.  Gpbuyn, npn’up ki
ii.  busyk’u kp htwghy:
iii.  Bpkny, jw't hipnubp, mu kpkjewbbpp hpkip ki gublwimd tdwin]b):
iv. Gpk wyn, bohz Ep Jupdnid b‘uénLD:
3. busyhuh’ dhongupmubp b hwbnbubbp bp juquulbpynid dwiluuupinkgnd:
a. Snuni U kp dwpwnh 8-p Ju, wuklp hnitnfuph 28-p:
b. Uuuuntp Up thnpp hlswk v bp dwijuwywupnbqnid wintnud ophliuly hntt]wph
28-p jwd dwyhuh 9-p:
i.  Pnn’p bpkuwmbbkph ko dwubulgnd o wiguhuh dhengunnidibphi:
ii.  2wqgum U kp bpkluwikpht hwnml hudwgqbun:

iii.  Zwpgum U kb Epkuwbtpp bty Uhongunnid i ninnid Jud hisne ki,
ophliuly nwquwhwgniun Ypnid: Gpk wyn, )y bp yunwuwintd,
npuy bu nuyuly/mpuuinhwpuly:

4. Swim U kp bpkuwmtbkpht bpulnipupwibph, ophlnuly ghnpuljub kpphph whnwlub
wnnubpht:

a. Uniqkh’p wynuhuh hwinhynidibp sunn (hikhb:
5. zwdw u kp jununid pubwljhg bpkjuwbtph dnn dubljuuwpnbgnd:

Nuquujutugnid

1. Qhuk'p his E pwquuljumbugnidp (Upjhinuphqughui)
a. Bphwyn, Jukpjuyugkp Akp hul) punkpny:
b. Bphns, jupn'n kp thnpak) qmupwlyhy:
2. Yw wwuppbpnipinit wnehubph b wnuikph dhol, kpp unupp g &
nuqUuljubugdut dwuht:
3. Un{npwlu’t bp hudwpnudp nuquuljuitbgnuip gubljugus wwphpnud:
4. pwunum U bp nuquuluiugnudp:
a. blyyhuh’t k dkp Jupshpp dwijuyupntqhg ujuws kpkuwtbphi/nguibtpho
twpwyuwnpuunt) puwbtwl guunt yepupbpyuy:
b. Qnyni U kp kpkjuwibphi, kpp tpubp puquuljwi hwlwgqgqkunn] ko quihu
Uwbljuuyupintg (ophtuly judnidyud nwpuntibp jud Yepwowughly): Plusnd:
c. bnb | kuh phyp, tpp dwiljuyupunbgnud pughlikpp tuupinpt) e wgpbupy
hrunuuntuwfjutp jud pwquuljut hwdwqgbunubp, npnyhbnlb
Uwbljuyyupnkgnid dniutitpp bu qu b wind: Bpk wyn, juyundtp npu
dwuht:
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5. <I)n11111h0L E dkp yEpwpbkpuniupp nwquuljwbmgdw dwuhtt uwwnbkpuquhg htinnn b

wnuw9:
Uqquyhti hupunipjniu

1. N’pi k akq hudwp huygh phnpnonidp: Uupugpk'p atgpoud b

2. B’y bp hwuljwimy wqquyht hiptnipynih wukyny: Zunwly gstp juw'a np hught
nupdimu ki hwy: [kpk toh qunbpuqud jud patwly, hupguby J: Pusuhuh o k
wuwwnbkpwuquh, putwlh b Ynudhunh nbpp npuitmid:

3. busyb u bp Ykpupkpynid bpkjawbibph wqquyht hipinipjut dwuht ghn inppmg
unynphgubnit:

a. b’y bp Jupsmud pkumbikpht wknp b dwbnly hwuwljhg unjnphgby
wqgnipjul, pmtwlh b yuwnbkpuquh dwuuph

4. P’y bp Jupsnid nuquwluinugnidp nphit wqnbgnipyni nkind ' kpkowgh b hugh
hupunipjut jhpundwt dky:

5. Opn’up Jupnn kb (hik) thnpp nuphphg puquuljuiugdwi wprynibphbpp:

Jhpowpu

1. busyhup’t k dbp bpuqus dubljuygupnbqp: Yupn'n bp Gupugpl) wyi:
a. B’y kb uminphgmu wyinntn:
b. b’y skl unnphglnud:
c.  busyhup” kppnud Euygh quinmad

2. bisn’] k dkp bpuquiph dwbljuyupnbqp tdwb Akp hugwpus dwiljuuupinkghb:
a. busn’ t uupphp:

3. bulj htiyn Y £ uyl tfwb dkp puiphljh dwijuuupnbghb:
a. busn’] nupphp:
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Appendix B

Zulmduyimipyub hunjuuuunughp

Uwijuwyupunbqh/twpuljppupuith guunhwpuly

Zudwdugytughp dwutwyglint nhuyndwyhtt Spugqph hpujubtugdwt Zujuunwith
wdbphljjut hwdwjuwpwbnd:

Unyuny hwjuuwnnid &, np hwdwduwyt bl dwubwlgl) 2U2 Znidwthnwp b
hwuwpwlulwi ghnnipniuubph $wlnynbtnh nuuwjunu nnljnnp Zniphy
Unnupbwih (htn. 060 612769, k). hwiugt hourig.attarian@aua.am) nkjwywupnipjudp
vwtinud Gunpgyuuh Ynnuhg nhynduwyhtt wpiwwnwph twpuwgsh hwpgwqpnyght:

‘Lwjuwgsh tyyuwnwlp

Stnjuly Ed, np wju twpuwgsh tyyunwlj E hwujwbwg, wpynp dwtjuuywpuntqutpp
ninuljh jud wmuniyqujh dinyg hpuwjwbtuginid i pwquljut puunhwpulnipenia b
nu hiywbu £ wgnnud huyljuljut htiptinipjut hklnuwqu quupgqugdut Ypu: vwinid
Qunpqyuith whglhwugpwsé hwpguqpniygh tyuwwnwlp dwtjuyupunkqubpnid
nuqUuljubiugdwu dAutph (nruwpwinid L punhwinip twpuwgsh hwdwnbkpuwnnid:

Cupugulupgp

Zuuljuunud B, np hwpguqpnygp wighugybnt £ dwutwlgh nwwbp jud vy wyp
wyuwnowd Juypnid, b nkuwmgpybne W/jwd dwjimgpybine k: Giuking COVID-19
Zujuunnwiyut hpunpmipiniihg, Jupnn kb (hul) twb hbpwdwp hwpguqpnygubp:
Npybku dwutwlhg bu yuwndbnt &, pk husyhuht E dwbjuywupunbqnmd wropyu,
husyhuh npwnpmipnit £ pupdymd GpEjuwutph huptinipjwt Yepudwp, wpynp
niqnuiyjh jud wimnnuljh duny dwujuwyupntqp tyuunmd E puquujubtugdwup b
bpt wyn, wujw hyw bu: Sknjuly Ed, np hwpguqpnygubpp mbknt o Unn dkY dwd, puyg
wjnnithwinbpd dwuttwhgubpp upnn b npul wwhh punuptgut] hwpguqpnygp,
hpwdwnpyt] wuwwnwuphiwuil) npbk hwipgh, jud npbt ywwhh gnipu quy twhiwugshg:
Zuuljutnud b, np Epk gutjutwd hwupguqpnygp tplnt dwdhg wybih tpupwaqgby,
htd wyn htwpwynpnipniup Ypudtngh:

[Yhuljtp b ognuntbp

Stnjuy td, np npuk wwhh Jupny td punuptgut] hwpguqpnygp, pundheoty jud
hpwdwnpyt] pwupnitwlty: Zwoyh wntubjny, np nuwunnubph twhuwgstpp
ubpuuputught gnigugpdut dwu b juqitne (Guypny W/jwd
hpuwnwpwlnidubpny), hd yuwndnipniup b jupshpubtpp, hd poyjnynipjudp,
unyuytu tkpuyugybtine
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Uwutwuygnipyut wuydwhubpp

Nputu dwubtwlhg htd hwuwttih §hukh dwguugpdus b gph wntijwsd ndyujubpp’
npuup unnighnt byuwwnwlny: Lwpiwgsh wdpnne nnnipjuwh pupwgpnid, tu
httwpwynpnipnit ntubwd JEpubtiugb] nt hwunwnb] wig kpkt pupgdwinipiniup,
tpt Woipen huytpk k:

_ Zwulwunwd &, np npbk wwhh fupnn B htn Epgut) hwdwdwyunipeniiu nu
hpwdwpyb] dwubwlgl] twpiwgsht® wnwtg puguuwljut hknbwtpubph:

_ Zuuuwind B, np wju  bwpuiwgsh  wljujubpp ghnuniunidbwlut
tywwnwlubkpny  Yupnn o bhpwwnwpwldl]t wwywghp jud  pduyht
wnwpphpwlubpny:

b hwipguqpnugh hupunipjut prmguhwyndwui b Jepupununpldwi wenudng

_ Zwdwdwyt &, np hipinipeniiiu hwynh jhuh: Zwujwinid Bd, np hupunipiniiu
Jupnn E pugwhuwjnyt) wyu hwpguqpnygh wpngniupnid hpuwnwpulguws
ynipbpnud:

_ Zudwduyt B ghnuniumdbwluwt  byuwwnwlutpng wju hwpguqpnygh
tjupubph nt dwjtwgpnipniutiph JEkpupununpdwup nplk hwnnppudhengny
(Jbp Guyptp, b wyb):

quuU

_ Zuwuwunud &, np hd dwubiwljgnipinitt wyu ntuntdtwuppnipjutip qunuuh k: Gu
hwuuwinud &d, np hd hupinipnitp sh  pugwhwyndh wy  gutjugus
bpuwwpwldwt Yud ubkpjujugdwt Uy, npnup Yhukt wju hwpguqpnygh
wpmyniupp, fogunugnpsyh swsjuintl:
_ Zwdwduwyb b, np sbhwywé hd hwpguqpnyghg npny ymipbp jupnn Gu
hpuwnwpwlyt), vwljuyt ny Uh dwjtwgpnipinit sh Jupnn epupunwnpyb:

Uyt ghwypnud, tpp nruwbiluputp, hpkp jud hruunwpnpetp Bu bupdt jud
ujubunpyty

_ Zwudwdwyh bd, np niuntdtwuhpnipinit wing ntuwbngp yuwndbiwhwuh
nruwtluptbp nt hwunwpnehp twhwgsh sppwtwljutpnid oqunugnpstint hwdwn:
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NhTUPC YUNMUSEL BU 460 CULUIUOC L 2UUYULNRU BU USU
200UQUSLUAI P UESEL: 2NdUrUuuU 2UUUQUSLNRU BU UUULUYSEL USU
NrUNrULUURORE3ULLE:

Uwululjhg
Ulnit wqquinit (vunnud Gup qpl] myunun)

Uwnnpugpnipjniu Uduwphy

Zwpguiqpnyg Jwipnn
Ulnit wqquinit (unpnud Gup qpb] myuwnwun) vULART @LNE3UL

Uwnnpugpnipjnil Uduwphy

Bpt npuytiu puwynp ywuwwndnipjut twhiwgsh dwuttwljhg nplk ywhh hwpgtp
Yniuktwp dtp hpwyniupubipnh yepupkpyuy, jupnn Ep juwdt 202 Znidwthnwp b
hwuwpwluwlwi ghnnipniuubph $wlnyunbtnh nwuwpunu npnljninp Zniphy
Unnupbwih htn (htn. 060 612769, L. hwiugt* hourig.attarian@aua.am):
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